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ﺍﻟﻤﻠﺨﺹ
ﻫﺩﻓﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻌﺭﻓﺔ ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﻋﻼﺠﻲ ﻓﻲ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ

ﻭﺘﻜﻭﻥ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺠﻤﻴﻊ ﻁﻠﺒﺔ ﺸﻌﺏ ﺍﻟﺼﻑ ﺍﻟﺤﺎﺩﻱ
ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ،
ّ
ﻋﺸﺭ ﻭﺍﻟﺒﺎﻟﻎ ﻋﺩﺩﻫﻡ ) (90ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻓﻲ ﻤﺩﺍﺭﺱ ﺍﻟﻤﻠﻙ ﻋﺒﺩﺍﷲ ﻟﻠﺘﻤﻴﺯ .ﺃﻤﺎ ﻋﻴﻨﺔ
ﺍﻟﺩﺭﺍﺴﺔ ﻓﻘﺩ ﺘﻜﻭﻨﺕ ﻤﻥ ) (40ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ﺘﻡ ﺍﺨﺘﻴﺎﺭﻫﻡ ﺒﻁﺭﻴﻘﺔ ﻋﺸﻭﺍﺌﻴﺔ ﻭﻫﻡ ﺍﻟﺫﻴﻥ ﺤﺼﻠﻭﺍ
ﻋﻠﻰ ﺃﻋﻠﻰ ﺍﻟﺩﺭﺠﺎﺕ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ،ﻭﺤﺼﻠﻭﺍ ﻋﻠﻰ ﺩﺭﺠﺎﺕ ﻤﻨﺨﻔﻀﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ

ُﺴﻤﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﻤﺠﻤﻭﻋﺘﻴﻥ،ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ،ﻭﻗﺩ ﺘﻜﻭﻨﺕ ﻤﻥ
ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ .ﻭﻗ ّ
) (20ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ﺘﻠﻘﻭﺍ ﺒﺭﻨﺎﻤﺠﺎ ﺇﺭﺸﺎﺩﻴﺎ ﻟﺨﻔﺽ ﺍﻟﻘﻠﻕ ،ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺒﻤﻌﺩﻝ ﺠﻠﺴﺔ
ﻭﺍﺤﺩﺓ ﺃﺴﺒﻭﻋﻴﴼ ﻟﻤﺩﺓ ) (90ﺩﻗﻴﻘﺔ ،ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ﺘﻜﻭﻨﺕ ﻤﻥ ) (20ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ﻟﻡ
ﻴﺘﻠﻘﻭﺍ ﺒﺭﻨﺎﻤﺠﺎ ﺇﺭﺸﺎﺩﻴﺎ ﻟﺨﻔﺽ ﺍﻟﻘﻠﻕ ،ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.

ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺼﺎﺤﺏ ) (ANCOVAﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ

ﺇﺤﺼﺎﺌﻴﺔ ﻓﻲ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ،ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻤﻘﺎﺭﻨﺔ ﺒﺎﻟﻤﺠﻤﻭﻋﺔ
ﻼ ﺒﻴﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻭﺍﻟﺠﻨﺱ ﻋﻠﻰ ﻜﻝ
ﺍﻟﻀﺎﺒﻁﺔ .ﻭﻟﻡ ﺘُ ْﻅﻬِﺭ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﺃﻥ ﻫﻨﺎﻙ ﺘﻔﺎﻋ ً
ﻤﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.

ﺍﻟﻜﻠﻤﺎﺕ ﺍﻟﻤﻔﺘﺎﺤﻴﺔ :ﺒﺭﻨﺎﻤﺞ ﻋﻼﺠﻲ ،ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ،ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.
ﺘﺎﺭﻴﺦ ﻗﺒﻭﻝ ﺍﻟﺒﺤﺙ ﻟﻠﻨﺸﺭ2013/11/26 :

ﺘﺎﺭﻴﺦ ﺍﺴﺘﻼﻡ ﺍﻟﺒﺤﺙ2013/9/8 :
139

The Effect of a Therapy Program in Reducing
Anxiety and Improving Self-Concept of Gifted Students

ABSTRACT
The purpose of this study was to investigate the effect of a therapy program in reducing anxiety and improving self-concept of gifted
students. The population of this study consisted of (90) students of
eleventh graders in the King Abdulla schools.
The sample of this study consisted of (40) students chosen
randomly from the students who achieved high score in anxiety scale
and low score in self-concept scale. The experimental group consisted
of (20) students who received a therapy program of (8) sessions: a ninety-minute session each week. The Control group consisted of (20)
students who were not exposed to the therapy program. The results of
(ANCOVA) showed signiﬁcant differences in reducing psychological
anxiety and improving self-concept among the experimental group compared to the control group.
The results also indicated that there were no signiﬁcant differences between gender and the therapy program in both of the psychological
anxiety and level of self-concept.
Key Words: Therapy Program, Psychological Anxiety, Self-Concept.
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ﺍﻟﻤﻘﺩﻤﺔ:

ﻤﻨﺫ ﺩﺭﺍﺴﺔ ﺘﻴﺭﻤﺎﻥ ) (Termanﺍﻟﻁﻭﻟﻴﺔ ﻋﺎﻡ  ،1921ﻜﺎﻥ ﻴُ ْﻨ َﻅﺭ ﺇﻟﻰ ﺍﻟﺘﻤﻴﺯ ﺒﺄﻨﻪ
ﺍﻤﺘﻼﻙ ﺍﻟﻔﺭﺩ ﻗﺩﺭﺓ ﻋﻘﻠﻴﺔ ﻋﺎﻟﻴﺔ ﺘﻘﻴﺴﻬﺎ ﺍﺨﺘﺒﺎﺭﺍﺕ ﺍﻟﺫﻜﺎﺀ ،ﻭﻓﻲ ﻋﻘﺩ ﺍﻟﺜﻤﺎﻨﻴﻨﻴﺎﺕ ﻜﺜﺭﺕ ﺍﻟﺘﻌﺎﺭﻴﻑ
ﻭﺍﻟﻨﻅﺭﻴﺎﺕ ﺍﻟﺘﻲ ﺘﻬﺩﻑ ﺇﻟﻰ ﺘﻭﻀﻴﺢ ﺍﻟﻤﻔﻬﻭﻡ ﺍﻟﺤﺩﻴﺙ ﻟﻠﺘﻤﻴﺯ ،ﺤﻴﺙ ﺘﻭﺴﻊ ﻤﻔﻬﻭﻡ ﺘﺭﺒﻴﺔ
ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻟﻴﺸﻤﻝ ﺃﻜﺜﺭ ﻤﻥ ﻋﻼﻤﺎﺕ ﺍﻟﺫﻜﺎﺀ ﺍﻟﺘﻲ ﻜﺎﻨﺕ ﻤﻌﺘﻤﺩﺓ ﻗﺒﻝ ﺫﻟﻙ ﺒﻭﺼﻔﻬﺎ ﺃﺩﺍﺓ ﻭﺤﻴﺩﺓ

ﻟﻠﻜﺸﻑ ﻋﻥ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ .ﺃﻤﺎ ﻓﻲ ﺍﻷﺭﺩﻥ ،ﻓﻘﺩ ﺒﺩﺃ ﺍﻻﻫﺘﻤﺎﻡ ﺒﺎﻟﻤﺘﻤﻴﺯﻴﻥ ﻤﻨﺫ ﻋﺎﻡ ) (1984ﻭﺫﻟﻙ
ﺒﺈﻨﺸﺎﺀ ﻤﺭﻜﺯ ﺍﻟﺴﻠﻁ ﺍﻟﺭﻴﺎﺩﻱ ﻟﻠﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﻭﻜﺫﻟﻙ ﺠﺎﺌﺯﺓ ﺴﻤﻭ ﺍﻷﻤﻴﺭ ﺍﻟﺤﺴﻥ ﻟﻺﺒﺩﺍﻉ
ﺍﻟﺸﺒﺎﺒﻲ ،ﺜﻡ ﺒﻌﺩ ﺫﻟﻙ ﺃُ ْﻨ ِﺸﺌﺕ ﻤﺩﺍﺭﺱ ﺍﻟﻤﻠﻙ ﻋﺒﺩ ﺍﷲ ﻟﻠﺘﻤﻴﺯ ﻋﺎﻡ ) ، (1993ﻜﻤﺎ ﺃُ ْﻨ ِﺸﺊ ﻤﺸﺭﻭﻉ

ﺒﺭﺍﻤﺞ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻓﻲ ﺍﻟﻤﺩﺍﺭﺱ ﺍﻟﺭﻴﺎﺩﻴﺔ ﺍﻟﺘﺎﺒﻌﺔ ﻟﻭﺯﺍﺭﺓ ﺍﻟﺘﺭﺒﻴﺔ ﻭﺍﻟﺘﻌﻠﻴﻡ ﻋﺎﻡ .1996

)ﺍﻟﺩﺍﻫﺭﻱ(2005،

ﻭﻴﺭﻯ ﺭﻴﻨﺯﻭﻟﻲ ) (Renzulliﺃﻥ ﺍﻟﺘﻤﻴﺯ ﻴﺘﺄﻟﻑ ﻤﻥ ﺜﻼﺙ ﻤﺠﻤﻭﻋﺎﺕ ﻤﻥ ﺍﻟﺴﻤﺎﺕ

ﺍﻹﻨﺴﺎﻨﻴﺔ ﻫﻲ (1 :ﻗﺩﺭﺓ ﺇﺒﺩﺍﻋﻴﺔ  (2ﻗﺩﺭﺓ ﻋﻘﻠﻴﺔ ﻓﻭﻕ ﺍﻟﻤﺘﻭﺴﻁ  (3ﺩﺍﻓﻌﻴﺔ ،ﻭﻗﺩ ﺍﺸﺘﻬﺭ ﻫﺫﺍ

ﺍﻟﺘﻌﺭﻴﻑ ﺒﺎﺴﻡ ﺍﻟﺤﻠﻘﺎﺕ ﺍﻟﺜﻼﺙ) .ﺠﺭﻭﺍﻥ(1999 ،

ﻭﺘﻌﺩ ﺇﺠﺭﺍﺀﺍﺕ ﺍﻟﻜﺸﻑ ﻭﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ ﺍﻟﺘﻤﻴﺯ ﻓﻲ ﻏﺎﻴﺔ ﺍﻷﻫﻤﻴﺔ ،ﻭﺫﻟﻙ ﺃﻨﻬﺎ ﺘﺸﻜﻝ

ﺍﻟﺨﻁﻭﺓ ﺍﻷﺴﺎﺴﻴﺔ ﺍﻟﺘﻲ ﺘﺴﺒﻕ ﺍﻟﺨﺩﻤﺎﺕ ﺍﻟﺘﺭﺒﻭﻴﺔ ﻭﺍﻟﻌﻼﺠﻴﺔ ﻟﻠﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﻭﻫﻨﺎﻙ ﻁﺭﻕ
ﻤﺘﻌﺩﺩﺓ ﻟﻠﺘﻌﺭﻑ ﻋﻠﻰ ﺍﻟﺘﻤﻴﺯ ،ﻭﻤﻨﻬﺎ ﺍﺨﺘﺒﺎﺭﺍﺕ ﺍﻟﺫﻜﺎﺀ ،ﻭﺍﺨﺘﺒﺎﺭﺍﺕ ﺍﻹﺒﺩﺍﻉ ،ﻭﺍﺨﺘﺒﺎﺭﺍﺕ
ﺍﻟﺘﺤﺼﻴﻝ ﺍﻷﻜﺎﺩﻴﻤﻲ ،ﻭﺩﻭﺭ ﺍﻵﺒﺎﺀ ﻭﺍﻟﻤﻌﻠﻤﻴﻥ ﻓﻲ ﺍﻟﻜﺸﻑ ﻋﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﻭﻜﺫﻟﻙ

ﺍﻟﻤﻘﺎﺒﻠﺔ )ﺍﻟﺩﺍﻫﺭﻱ (2005 ،ﻭﻴﺘﻤﻴﺯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻭﻥ ﺒﻌﺩﺩ ﻤﻥ ﺍﻟﺨﺼﺎﺌﺹ ،ﺤﻴﺙ ﺃﺸﺎﺭﺕ
ﺩﺭﺍﺴﺔ ﺘﻴﺭﻤﺎﻥ ) (Terman, 1995ﺍﻟﻤﺸﺎﺭ ﺇﻟﻴﻬﺎ ﻓﻲ ﺠﺭﻭﺍﻥ ) ،(1999ﺇﻟﻰ ﺃﻥ ﺍﻟﻁﻠﺒﺔ
ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻴﺘﻤﺘﻌﻭﻥ ﺒﻠﻴﺎﻗﺔ ﺒﺩﻨﻴﺔ ﺃﻓﻀﻝ ﻤﻥ ﺃﻗﺭﺍﻨﻬﻡ ،ﻭﻴﻅﻬﺭﻭﻥ ﻗﺩﺭﺓ ﻋﺎﻟﻴﺔ ﻓﻲ ﺍﻟﻘﺭﺍﺀﺓ،

ﻭﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﻠﻐﺔ ،ﻭﺍﻟﻤﻬﺎﺭﺓ ﺍﻟﺤﺎﺴﻭﺒﻴﺔ ﻭﻏﻴﺭﻫﺎ ،ﻭﻟﺩﻴﻬﻡ ﺍﻫﺘﻤﺎﻤﺎﺘﻬﻡ ﺍﻟﺫﺍﺘﻴﺔ ،ﻭﻴﻤﺎﺭﺴﻭﻥ ﻫﻭﺍﻴﺎﺕ
ﻋﺩﻴﺩﺓ .ﻭﻴﻤﻜﻥ ﺍﻹﺸﺎﺭﺓ ﺇﻟﻰ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻟﺨﺼﺎﺌﺹ ﺍﻟﺘﻲ ﺘﻤﻴﺯﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﻫﻲ:

 .1ﺍﻟﺨﺼﺎﺌﺹ ﺍﻟﻌﻘﻠﻴﺔ ﻭﺍﻟﻤﻌﺭﻓﻴﺔ :ﻴﻅﻬﺭﺍﻟﻁﻠﺒﺔﺍﻟﻤﺘﻤﻴﺯﻭﻥ ﻗﺩﺭﺍﺕ ﻋﻘﻠﻴﺔ ﻋﺎﻟﻴﺔ ،ﻭﺃﺩﺍﺀ ﻤﺭﺘﻔﻌﺎ،
ﻭﻤﻬﺎﺭﺍﺕ ﺩﺭﺍﺴﻴﺔ ،ﻭﻟﺩﻴﻬﻡ ﻗﺩﺭﺍﺕ ﻋﺎﻟﻴﺔ ﻓﻲ ﺍﻟﺘﻔﻜﻴﺭ ﺍﻟﻤﻨﻁﻘﻲ ﻭﻗﻭﺓ ﺍﻻﻨﺘﺒﺎﻩ ،ﻭﻗﻭﺓ ﺍﻟﺘﺭﻜﻴﺯ

ﻭﺘﻨﻭﻉ ﺍﻻﻫﺘﻤﺎﻤﺎﺕ.
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 .2ﺍﻟﺨﺼﺎﺌﺹ ﺍﻟﺴﻠﻭﻜﻴﺔ :ﻴﺘﻤﻴﺯﻭﻥ ﺒﺨﺼﺎﺌﺹ ﺍﻟﻘﻴﺎﺩﺓ ﻭﺍﻹﺒﺩﺍﻉ ﻭﺍﻟﻁﻤﻭﺡ ﻭﺤﺏ ﺍﻻﺴﺘﻁﻼﻉ.

)ﺠﺭﻭﺍﻥ(2002 ،

 .3ﺍﻟﺨﺼﺎﺌﺹ ﺍﻻﺠﺘﻤﺎﻋﻴﺔ :ﻴﺘﻤﺘﻌﻭﻥ ﺒﺎﻻﻨﻔﺘﺎﺡ ﻋﻠﻰ ﺍﻟﻌﺎﻟﻡ ،ﻭﺍﻟﻌﻼﻗﺎﺕ ﺍﻟﻨﺎﺠﺤﺔ ،ﻭﺇﺩﺍﺭﺓ ﺍﻟﻨﻘﺎﺵ

ﻭﺍﻟﺤﻭﺍﺭ.

 .4ﺍﻟﺨﺼﺎﺌﺹ ﺍﻟﺸﺨﺼﻴﺔ :ﻟﺩﻴﻬﻡ ﻗﻭﺓ ﺍﻷﻨﺎ ﻭﺍﻟﺜﻘﺔ ﺒﺎﻟﻨﻔﺱ ،ﻭﺭﻓﺽ ﺍﻟﻐﺵ ﻭﺍﻟﺸﻌﻭﺭ ﺒﺎﻟﺭﻀﺎ.

 .5ﺍﻟﺨﺼﺎﺌﺹ ﺍﻟﺠﺴﻤﻴﺔ :ﻴﺘﻤﺘﻌﻭﻥ ﺒﻤﻬﺎﺭﺍﺕ ﺠﺴﻤﻴﺔ ﻤﺘﻌﺩﺩﺓ ،ﻭﻫﻡ ﺃﻜﺜﺭ ﺼﺤﺔ ﻭﻭﺯﻨﴼ ﻭﺤﻴﻭﻴﺔ.

 .6ﺍﻟﺨﺼﺎﺌﺹ ﺍﻻﻨﻔﻌﺎﻟﻴﺔ :ﻴﺘﻤﻴﺯﻭﻥ ﺒﺎﻟﻬﺩﻭﺀ ﺍﻟﻨﻔﺴﻲ ﻭﺍﻟﺴﻴﻁﺭﺓ ﻋﻠﻰ ﺍﻻﻨﻔﻌﺎﻻﺕ ،ﻭﺍﻟﺘﻭﺍﻓﻕ
ﺍﻟﻨﻔﺴﻲ ﻭﺍﻻﺠﺘﻤﺎﻋﻲ(Colangelo,2004) .

ﻭﻫﻨﺎﻙ ﻨﻅﺭﻴﺎﺕ ﻤﺘﻌﺩﺩﺓ ﺤﺎﻭﻟﺕ ﺘﻔﺴﻴﺭ ﺍﻟﺘﻤﻴﺯ ﻤﻥ ﺠﻭﺍﻨﺏ ﻤﺨﺘﻠﻔﺔ ﻤﻨﻬﺎ:

 .1ﻨﻅﺭﻴﺔ )ﺠﺎﺭﺩﻨﺭ  (Gardnerﻟﻠﺫﻜﺎﺀ ﺍﻟﻤﺘﻌﺩﺩ

ﺘﺭﻜﺯ ﻋﻠﻰ ﺃﺒﻌﺎﺩ ﻤﺘﻌﺩﺩﺓ ﻓﻲ ﺍﻟﺫﻜﺎﺀ ،ﻭﺘﺭﻜﺯ ﻋﻠﻰ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﻭﺍﻹﻨﺘﺎﺝ ﺍﻟﻤﺒﺩﻉ ،ﺤﻴﺙ

ﺘﺭﻯ ﻫﺫﻩ ﺍﻟﻨﻅﺭﻴﺔ ﺃﻥ ﺍﻟﺫﻜﺎﺀ ﻴﻜﻤﻥ ﻓﻲ ﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﻭﺘﺅﻜﺩ ﺍﻟﻨﻅﺭﻴﺔ ﻋﻠﻰ ﺍﻷﺼﻝ

ﺍﻟﻭﺭﺍﺜﻲ ﻟﻠﺫﻜﺎﺀ.

 .2ﻨﻅﺭﻴﺔ)ﺠﺭﺒﺭ  (Gruberﻟﻤﻔﻬﻭﻡ ﺍﻟﺒﻨﺎﺀ ﺍﻟﺫﺍﺘﻲ ﻟﻸﺸﺨﺎﺹ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ

ﺘﺅﻜﺩ ﺍﻟﻨﻅﺭﻴﺔ ﻋﻠﻰ ﺍﻷﻨﻭﺍﻉ ﺍﻟﻤﺨﺘﻠﻔﺔ ﻟﻠﺘﻤﻴﺯ ،ﻭﺸﻜﻝ ﺍﻟﺤﻴﺎﺓ ﺍﻹﺒﺩﺍﻋﻴﺔ ،ﻭﺍﻟﻭﻗﺕ ﺍﻟﺫﻱ

ﺘﺤﺘﺎﺠﻪ ﻟﻠﺘﻔﻜﻴﺭ ،ﻭﺤﺙ ﺍﻟﺫﺍﺕ ﻭﺍﻹﺤﺴﺎﺱ ﺒﺎﻟﺨﺼﻭﺼﻴﺔ.

 .3ﻨﻅﺭﻴﺔ)ﺭﻨﺯﻭﻟﻲ  (Renzolyﻟﻤﻔﻬﻭﻡ ﺍﻟﺤﻠﻘﺎﺕ ﺍﻟﺜﻼﺙ

ﺘﺭﻜﺯ ﺍﻟﻨﻅﺭﻴﺔ ﻋﻠﻰ ﺃﻥ ﺍﻟﺘﻤﻴﺯ ﻴﺘﺄﻟﻑ ﻤﻥ ﺜﻼﺙ ﺤﻠﻘﺎﺕ ﻫﻲ :ﺍﻟﻘﺩﺭﺓ ﺍﻟﻌﻘﻠﻴﺔ ﺍﻟﻌﺎﻤﺔ،

ﻭﺍﻟﻤﺜﺎﺒﺭﺓ ﻋﻠﻰ ﺍﻟﻤﻬﻤﺎﺕ ﻭﺍﻹﺒﺩﺍﻉ.

 .4ﻨﻅﺭﻴﺔ)ﺴﻴﺠﻠﺭ  (Seglerﻟﻤﻔﻬﻭﻡ ﺍﻟﺘﺩﺍﺨﻝ ﻭﺍﻻﺴﺘﻨﺘﺎﺝ

ﺭﻜﺯﺕ ﺍﻟﻨﻅﺭﻴﺔ ﻋﻠﻰ ﺍﻟﺘﻤﻴﺯ ﺒﻴﻥ ﺍﻟﻁﻠﺒﺔ ﻀﻤﻥ ﻤﺠﻤﻭﻋﺘﻴﻥ ،ﺍﻷﻭﻟﻰ :ﻴﻘﺎﺱ ﺘﻤﻴﺯﻫﺎ ﻤﻥ

ﺨﻼﻝ ﺍﻹﻨﺘﺎﺝ ﺍﻟﻤﺒﺩﻉ ،ﻭﻨﻭﻋﻴﺔ ﺍﻹﻨﺘﺎﺝ ﻟﺩﻴﻬﻡ ،ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺜﺎﻨﻴﺔ:ﺘﻘﺎﺱ ﻤﻥ ﺨﻼﻝ ﺍﺨﺘﺒﺎﺭﺍﺕ
ﺍﻟﺫﻜﺎﺀ ﻷﺩﺍﺌﻬﻡ ﻓﻲ ﺍﻟﻤﺩﺭﺴﺔ ﺃﻭ ﺍﻟﺒﻴﺕ )ﺍﻟﺴﺭﻭﺭ.(1998 ،

ﻭﻴﻌﺎﻨﻲ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻭﻥ ﻤﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ،ﺤﻴﺙ ﻴﺸﻴﺭ ﻜﺭﻴﻜﺯ )(Griggs, 2002

ﺇﻟﻰ ﺃﻥ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻟﺩﻴﻬﻡ ﺃﻋﺭﺍﺽ ﻋﺼﺎﺒﻴﺔ ﻭﺼﺭﺍﻋﺎﺕ ﺩﺍﺨﻠﻴﺔ ﺘﺘﻤﺜﻝ ﻓﻲ ﺍﻟﻔﺭﻕ ﺒﻴﻥ ﻤﺴﺘﻭﺍﻫﻡ
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ﺍﻟﺤﺎﻟﻲ ﺍﻟﺫﻱ ﻴﺭﻭﻥ ﺃﻨﻔﺴﻬﻡ ﻋﻠﻴﻪ ،ﻭﺒﻴﻥ ﺇﺩﺭﺍﻜﻬﻡ ﻟﻤﺎ ﺴﻴﻜﻭﻨﻭﻥ ﻋﻠﻴﻪ ،ﻜﻤﺎ ﺃﻥ ﻟﺩﻴﻬﻡ ﻗﻠﻕ ﻨﻔﺴﻲ
ﻤﺭﺘﺒﻁ ﺒﺎﻟﻤﻌﺎﻴﻴﺭ ﺍﻻﺠﺘﻤﺎﻋﻴﺔ ﻭﻴﻁﻭﺭﻭﻥ ﺤﺴﺎﺴﻴﺔ ﺯﺍﺌﺩﺓ ﻭﻤﺜﺎﻟﻴﺔ.

ﻜﺫﻟﻙ ﺇﻥ ﺁﺜﺎﺭ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﺘﻅﻬﺭ ﻋﻠﻰ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻓﻲ ﺍﻟﺠﻭﺍﻨﺏ ﺍﻟﺴﻠﻭﻜﻴﺔ،

ﻜﺎﻨﺨﻔﺎﺽ ﺍﻷﺩﺍﺀ ،ﻭﻋﺩﻡ ﺍﻻﻫﺘﻤﺎﻡ ﺒﺎﻟﻤﻅﻬﺭ ﺍﻟﺸﺨﺼﻲ ،ﻭﺍﻟﺘﻭﻗﻑ ﻋﻥ ﻤﻤﺎﺭﺴﺔ ﺍﻟﻬﻭﺍﻴﺎﺕ،
ﻭﺍﻀﻁﺭﺍﺏ ﻋﺎﺩﺍﺕ ﺍﻟﻨﻭﻡ ،ﻭﺍﻀﻁﺭﺍﺒﺎﺕ ﺍﻟﻜﻼﻡ ﻜﺎﻟﺘﻠﻌﺜﻡ )ﺍﻟﻔﺭﻤﺎﻭﻱ،ﺍﺒﻭ ﺴﺭﻴﻊ.(1993،

ﻭﺘﻅﻬﺭ ﺁﺜﺎﺭ ﺍﻟﻘﻠﻕ ﺃﻴﻀﺎ ﻟﺩﻯ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻤﻥ ﺨﻼﻝ ﺍﻨﺘﺸﺎﺭ ﺤﺎﻻﺕ ﺍﻟﻀﻌﻑ ﺍﻟﻤﺩﺭﺴﻲ

ﻭﺍﻟﻔﺸﻝ ﺍﻟﺩﺭﺍﺴﻲ ) .(Holly, 2002ﻭﺘﻅﻬﺭ ﺁﺜﺎﺭ ﺍﻟﻘﻠﻕ ﻜﺫﻟﻙ ﻓﻲ ﺍﻟﻌﻼﻗﺎﺕ ﺍﻟﺒﻴﻨﺸﺨﺼﻴﺔ ،ﺤﻴﺙ
ﻴﺸﻴﺭ )ﺇﺴﻤﺎﻋﻴﻝ .(2004 ،ﺇﻟﻰ ﺘﻭﺘﺭﺍﺕ ﻭﺍﻀﻁﺭﺍﺒﺎﺕ ﻓﻲ ﺍﻟﺘﻭﺍﺼﻝ ﺍﻷﺴﺭﻱ ،ﻭﻜﺫﻟﻙ ﺍﻟﺸﻙ
ﻭﻋﺩﻡ ﺍﻻﻁﻤﺌﻨﺎﻥ ﻟﻠﺯﻤﻼﺀ ﻭﺍﻷﻗﺎﺭﺏ.

ﻭﻴﺅﺜﺭ ﺍﻟﻘﻠﻕ ﻋﻠﻰ ﺍﻟﻨﻭﺍﺤﻲ ﺍﻟﺠﺴﻤﻴﺔ ﻟﻠﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﻜﺎﻟﺸﻌﻭﺭ ﺒﺎﻹﺭﻫﺎﻕ

ﻭﺍﻀﻁﺭﺍﺒﺎﺕ ﺍﻟﺠﻬﺎﺯ ﺍﻟﺘﻨﻔﺴﻲ ،ﻭﺯﻴﺎﺩﺓ ﺃﻭ ﻓﻘﺩﺍﻥ ﺍﻟﻭﺯﻥ ،ﻭﺁﻻﻡ ﻓﻲ ﺍﻟﻤﻌﺩﺓ ﻭﺁﻻﻡ ﻓﻲ ﺍﻟﻅﻬﺭ

) ،(Desilva, 2005ﻭﻴﻌﺎﻨﻲ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻭﻥ ﻤﻥ ﺁﺜﺎﺭ ﺍﻟﻘﻠﻕ ﻓﻲ ﺍﻟﻨﻭﺍﺤﻲ ﺍﻟﻤﻌﺭﻓﻴﺔ ،ﻜﻀﻌﻑ
ﺍﻻﻨﺘﺒﺎﻩ ،ﻭﻋﺩﻡ ﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ ﺍﻟﻀﺒﻁ ﺍﻟﺫﺍﺘﻲ ،ﻭﺯﻴﺎﺩﺓ ﺍﻷﺨﻁﺎﺀ ﺍﻟﻤﻌﺭﻓﻴﺔ ،ﻭﺘﺩﻨﻲ ﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ

ﺍﻟﺘﺨﻁﻴﻁ ﻭﺍﻟﺘﻨﻅﻴﻡ ﻭﺍﻓﺘﻘﺎﺭﻫﻡ ﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ).(Vladimir, 2006

ﻭﻴﺴﺒﺏ ﺍﻵﺒﺎﺀ ﻤﺼﺩﺭﴽ ﺁﺨﺭ ﻟﻠﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﺤﻴﺙ ﻏﺎﻟﺒﺎ ﻤﺎ ﻴﺘﻭﻗﻊ ﺍﻵﺒﺎﺀ ﻤﻨﻬﻡ ﺃﻥ

ﻴﺤﺼﻠﻭﺍ ﻋﻠﻰ ﺩﺭﺠﺎﺕ ﻋﺎﻟﻴﺔ ،ﻭﺃﻥ ﻤﺤﺒﺔ ﺍﻵﺒﺎﺀ ﺴﻭﻑ ﺘﻘﻝ ﺇﺫﺍ ﻗﻠﺕ ﺩﺭﺠﺎﺘﻬﻡ ﺍﻟﺘﺤﺼﻴﻠﻴﺔ )San-

 .(dra, 2006ﻜﻤﺎ ﺃﻥ ﺍﻟﻤﻌﻠﻤﻴﻥ ﻴﺸﻜﻠﻭﻥ ﻤﺼﺩﺭﴽ ﻫﺎﻤﴼ ﻟﻠﻘﻠﻕ ،ﻤﻥ ﺨﻼﻝ ﺘﻜﺜﻴﻑ ﺍﻟﻭﺍﺠﺒﺎﺕ ،ﺃﻭ
ﻓﺭﺽ ﻁﺭﻴﻘﺔ ﻭﺍﺤﺩﺓ ﻟﻠﺘﻌﻠﻡ ،ﺃﻭ ﻤﻨﻊ ﺍﻟﺘﻔﻜﻴﺭ ﺍﻟﺘﺨﻴﻠﻲ ﻟﺩﻴﻬﻡ ).(Torrance, & Goff, 1999

ﻭﺍﻟﻤﺩﺭﺴﺔ ﺒﺸﻜﻝ ﺨﺎﺹ ﻗﺩ ﺘﻜﻭﻥ ﻤﺼﺩﺭﴽ ﻟﻘﻠﻕ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﺘﻤﻴﺯ ،ﻋﻨﺩﻤﺎ ﻻ ﺘﻘﺩﻡ ﻤﻜﺎﻓﺂﺕ ﺘﻭﺍﺯﻱ

ﻗﺩﺭﺍﺕ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﺘﻤﻴﺯ ) .(Kaplan, 1999ﺇﻥ ﺍﻟﻘﻠﻕ ﺍﻟﺫﻱ ﻴﺘﻌﺭﺽ ﻟﻪ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﺘﻤﻴﺯ،
ﺒﻐﺽ ﺍﻟﻨﻅﺭ ﻋﻥ ﻤﺼﺩﺭﻩ ﻴﺅﺩﻱ ﺇﻟﻰ ﺍﻟﺘﺄﺜﻴﺭ ﻋﻠﻰ ﻤﻔﻬﻭﻤﻪ ﻟﺫﺍﺘﻪ ،ﺤﻴﺙ ﻴﺸﻴﺭ ﺒﺩﺭﺠﺔ ﺃﺴﺎﺴﻴﺔ
ﺇﻟﻰ ﺘﻐﻴﻴﺭ ﻓﻜﺭﺓ ﺍﻟﻔﺭﺩ ﻋﻥ ﺫﺍﺘﻪ ﻭﺸﻌﻭﺭﻩ ﺒﺠﺩﺍﺭﺘﻪ ﻭﻜﻔﺎﻴﺘﻪ )ﺍﻟﺯﻋﺒﻲ.(2005 ،

ﻭﻴﻌﺭﻑ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺒﺄﻨﻪ ﻁﺭﻴﻘﺔ ﺸﻌﻭﺭ ﺍﻟﻔﺭﺩ ﻨﺤﻭ ﺫﺍﺘﻪ ﺒﻤﺎ ﻓﻲ ﺫﻟﻙ ﺩﺭﺠﺔ ﺍﺤﺘﺭﺍﻤﻪ

ﻭﻗﺒﻭﻟﻪ ﺇﻴﺎﻫﺎ ) .(Woolfolk, 2001ﻭﻴﻌﺩ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻤﻥ ﺍﻷﻤﻭﺭ ﺍﻟﺘﻲ ﺘﺅﺜﺭ ﻓﻲ ﺇﻨﺠﺎﺯ ﺍﻟﻁﻠﺒﺔ
ﻭﺘﺤﺼﻴﻠﻬﻡ ﺍﻟﺩﺭﺍﺴﻲ ) ،(El-Anzi, 2005ﺤﻴﺙ ﻴﺸﻜﻝ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺍﻟﻤﺭﺘﻔﻊ ﺩﻭﺭﴽ ﻤﻬﻤﴼ ﻓﻲ
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ﺯﻴﺎﺩﺓ ﺩﺍﻓﻌﻴﺔ ﺍﻟﻔﺭﺩ ﻟﻺﻨﺠﺎﺯ ﻭﺍﻟﺘﻌﻠﻡ ،ﻭﻓﻲ ﺘﻁﻭﺭ ﺸﺨﺼﻴﺘﻪ ﻭﺠﻌﻠﻬﺎ ﺃﻗﻝ ﻋﺭﻀﺔ ﻟﻺﺼﺎﺒﺔ
ﺒﺎﻻﻀﻁﺭﺍﺒﺎﺕ ﺍﻟﻨﻔﺴﻴﺔ ﺍﻟﻤﺨﺘﻠﻔﺔ ) ،(Robins & Trzesniewski, 2005ﻜﻤﺎ ﻴﺭﺘﺒﻁ ﻤﻔﻬﻭﻡ

ﺒﺎﻟﺼﺤﺔ ﺍﻟﻨﻔﺴﻴﺔ ﻭﺍﻟﺸﻌﻭﺭ ﺒﺎﻟﺴﻌﺎﺩﺓ ﻓﻲ ﺤﻴﻥ ﺃﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺍﻟﻤﻨﺨﻔﺽ ﻴﺭﺘﺒﻁ
ﺍﻟﺫﺍﺕ ﺍﻟﻤﺭﺘﻔﻊ ّ
ﺒﻤﺸﻜﻼﺕ ﻨﻔﺴﻴﺔ ﻋﺩﻴﺩﺓ ﻤﺜﻝ ﺍﻻﻜﺘﺌﺎﺏ ﻭﺍﻟﻘﻠﻕ ).(silverman,2006

ﻭﻗﺩ ﻭﻀﺢ ﻫﺎﻨﺴﻭﻥ ) (Hanson, 2002ﺍﻟﻌﻼﻗﺔ ﺒﻴﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺍﻹﻨﺠﺎﺯ ،ﺤﻴﺙ

ﺃﺸﺎﺭ ﺇﻟﻰ ﺃﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻤﺭﺘﻔﻊ ﻴﺅﺩﻱ ﺇﻟﻰ ﺍﻨﺨﻔﺎﺽ ﻗﺩﺭﺓ ﺍﻟﻔﺭﺩ ﻋﻠﻰ ﺍﻹﻨﺠﺎﺯ ﻤﻤﺎ ﻴﺅﺩﻱ ﺇﻟﻰ ﺸﻌﻭﺭ

ﺍﻟﻔﺭﺩ ﺒﺎﻹﺤﺒﺎﻁ ،ﻭﺘﺩﻨﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻴﻪ.ﻭﻴﺭﻯ )ﻓﺭﺝ (1998،ﺃﻥ ﻫﻨﺎﻙ ﺃﻋﺭﺍﻀﺎ ﺘﺩﻝ ﻋﻠﻰ
ﺘﺩﻨﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻤﺘﻤﻴﺯ ﻤﻥ ﺨﻼﻝ ﺍﻟﻌﺠﺯ ﻋﻥ ﺍﻟﺘﻌﺒﻴﺭ ﻋﻥ ﺍﻟﻤﺸﺎﻋﺭ ﺍﻟﺴﻠﺒﻴﺔ ﺍﻟﺘﻲ ﺘﺅﺩﻱ

ﺇﻟﻰ ﺍﻟﻘﻠﻕ ،ﻭﻴﻤﻜﻥ ﺃﻥ ﻴﻭﺍﺠﻪ ﺍﻟﻤﺘﻤﻴﺯ ﺒﻌﺽ ﺍﻟﺴﻠﻭﻜﺎﺕ ﺍﻟﻀﺎﻏﻁﺔ ﻨﺘﻴﺠﺔ ﻤﺤﺎﻭﻟﺔ ﺍﻵﺨﺭﻴﻥ
ﻓﺭﺽ ﻭﺠﻬﺎﺕ ﻨﻅﺭﻫﻡ ﻋﻠﻴﻪ ،ﻤﻤﺎ ﻴﺅﺩﻱ ﺇﻟﻰ ﺍﻟﻌﺯﻟﺔ ﻭﻋﺩﻡ ﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ ﺍﻟﻘﻴﺎﻡ ﺒﻌﻼﻗﺎﺕ ﻤﻊ

ﺍﻵﺨﺭﻴﻥ ،ﻨﺘﻴﺠﺔ ﺸﻌﻭﺭ ﺍﻟﻔﺭﺩ ﺒﺘﺩﻨﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻴﻪ .

ﻓﺈﻥ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﻌﻼﺠﻴﺔ ﻴﻤﻜﻥ ﺃﻥ ﻴﺴﺎﻋﺩ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﺘﻤﻴﺯ ﻋﻠﻰ ﺨﻔﺽ
ﻟﺫﻟﻙ ّ
ﺍﻟﻘﻠﻕ ﻟﺩﻴﻪ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻤﻥ ﺨﻼﻝ ﺘﺩﺭﻴﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﺃﺴﺎﻟﻴﺏ ﻤﺘﻌﺩﺩﺓ ﻤﻨﻬﺎ ﺍﻷﺴﺎﻟﻴﺏ

ﺍﻟﻤﻌﺭﻓﻴﺔ ﻤﺜﻝ ﺇﻋﺎﺩﺓ ﺍﻟﺒﻨﺎﺀ ﺍﻟﻤﻌﺭﻓﻲ ،ﻭﺃﺴﺎﻟﻴﺏ ﺍﻻﺴﺘﺭﺨﺎﺀ ﺍﻟﺠﺴﻤﻲ ﻭﺍﻟﻌﻘﻠﻲ ،ﻭﺍﺴﺘﺨﺩﺍﻡ ﺃﺴﺎﻟﻴﺏ
ﺍﻟﺘﺄﻤﻝ ،ﻭﺍﻟﻨﻤﺫﺠﺔ ﺍﻟﻤﻌﺭﻓﻴﺔ ﻭﺍﻟﺘﺤﺼﻴﻥ ﻀﺩ ﺍﻟﻘﻠﻕ ،ﻭﻀﺒﻁ ﺍﻟﺫﺍﺕ )ﻋﺒﺩ ﺍﻟﻤﻌﻁﻲ.(2006 ،

ﻤﺸﻜﻠﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻭﺃﻫﻤﻴﺘﻬﺎ:

ﺇﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﻤﻥ ﺨﻼﻝ ﻤﻼﺤﻅﺔ ﺍﻟﺒﺎﺤﺙ ﻴﻌﺎﻨﻭﻥ ﻤﻥ ﺍﺭﺘﻔﺎﻉ ﻤﺴﺘﻭﻯ ﺍﻟﻘﻠﻕ

ﻟﺩﻴﻬﻡ ،ﻭﺘﺩﻨﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ،ﻭﻗﺩ ﻴﻜﻭﻥ ﺍﻟﺴﺒﺏ ﺍﻟﺠﻭﻫﺭﻱ ﻟﺫﻟﻙ ﻫﻭ ﻨﻘﺹ ﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﺘﻲ ﻴﻤﺘﻠﻜﻬﺎ

ﺍﻟﻁﻠﺒﺔ ،ﻭﺇﻥ ﻫﻨﺎﻙ ﺤﺎﺠﺔ ﻤﺎﺴﺔ ﻟﺘﻌﻠﻴﻤﻬﻡ ﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﻤﻨﺎﺴﺒﺔ ﻟﻠﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﻘﻠﻕ ،ﻭﺘﺩﻨﻲ ﻤﻔﻬﻭﻡ
ﺍﻟﺫﺍﺕ ،ﻭﺘﻜﻤﻥ ﺃﻫﻤﻴﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻓﻲ ﻭﻀﻊ ﺒﺭﻨﺎﻤﺞ ﻋﻼﺠﻲ ﻴﺴﺎﻋﺩ ﻫﺅﻻﺀ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﺨﻔﺽ

ﺍﻟﻘﻠﻕ ،ﻭﺘﺤﺴﻴﻥ ﻤﺴﺘﻭﻯ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺍﻹﻴﺠﺎﺒﻲ ﻟﺩﻴﻬﻡ.
ﻓﺭﻀﻴﺎﺕ ﺍﻟﺩﺭﺍﺴﺔ:

 .1ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ) (a=0.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ
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ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺃﺒﻌﺎﺩﻩ ﺍﻟﻔﺭﻋﻴﺔ ﺘُﻌﺯﻯ ﻟﻠﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ.

 .2ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ) (a=0.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ
ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺘُﻌﺯﻯ ﻟﻠﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ.

 .3ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ) (a =0.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ ﺍﻟﻤﺠﻤﻭﻋﺔ
ﺍﻟﺘﺠﺭﻴﺒﻴﺔ )ﺫﻜﻭﺭ ،ﺇﻨﺎﺙ( ﺘُﻌﺯﻯ ﻟﻠﺘﻔﺎﻋﻝ ﺒﻴﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻭﺍﻟﺠﻨﺱ.

ﺘﻌﺭﻴﻑ ﺍﻟﻤﺼﻁﻠﺤﺎﺕ:

ﺍﻟﻤﺘﻤﻴﺯ :ﻫﻭ ﺫﻟﻙ ﺍﻟﻔﺭﺩ ﺍﻟﺫﻱ ﻴﻤﻠﻙ ﻗﺩﺭﺓ ﻋﻘﻠﻴﺔ ﻋﺎﻟﻴﺔ ﻋﻠﻰ ﺍﻹﺒﺩﺍﻉ ،ﻭﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ

ﺍﻻﻟﺘﺯﺍﻡ ﺒﺄﺩﺍﺀ ﺍﻟﻤﻬﻤﺎﺕ ﺍﻟﻤﻁﻠﻭﺒﺔ ﻤﻨﻪ )ﺍﻟﺩﺍﻫﺭﻱ .(2005 ،ﻭﻴﻌﺭﻑ ﺇﺠﺭﺍﺌﻴﴼ ﺒﺄﻨﻪ ﺍﻟﻁﺎﻟﺏ ﺍﻟﺫﻱ
ﻴﺘﻡ ﺍﺨﺘﻴﺎﺭﻩ ﻭﻓﻘﴼ ﻟﻤﻌﺩﻟﻪ ﺍﻟﻤﺭﺘﻔﻊ ،ﻭﻤﺩﻯ ﺍﻨﻁﺒﺎﻕ ﻤﻌﺎﻴﻴﺭ ﻤﺤﺩﺩﺓ ﻋﻠﻴﻪ ﻤﺜﻝ ﺍﻟﺴﻤﺎﺕ ﺍﻟﺴﻠﻭﻜﻴﺔ
ﻭﺍﻹﻨﺘﺎﺝ ﺍﻟﻤﺘﻤﻴﺯ ﻭﻓﻘﺎ ﻟﻠﻤﻌﺎﻴﻴﺭ ﺍﻟﻤﺤﺩﺩﺓ ﻤﻥ ﻗﺒﻝ ﺇﺩﺍﺭﺓ ﻤﺩﺍﺭﺱ ﺍﻟﻤﻠﻙ ﻋﺒﺩ ﺍﷲ ﺍﻟﺜﺎﻨﻲ ﻟﻠﺘﻤﻴﺯ.

ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ :ﻋﺒﺎﺭﺓ ﻋﻥ ﺭﺩﺓ ﻓﻌﻝ ﻋﻠﻰ ﺍﻟﺨﻁﺭ ﺍﻟﻨﺎﺠﻡ ﻋﻥ ﺍﻟﻔﻘﺩﺍﻥ ﺃﻭ ﺍﻟﻔﺸﻝ ﺍﻟﻭﺍﻗﻌﻲ

ﺃﻭ ﺍﻟﻤﺘﺼﻭﺭ ﻭﺍﻟﻤﻬﻡ ﺸﺨﺼﻴﺎ ﻟﻠﻔﺭﺩ ،ﺤﻴﺙ ﻴﺸﻌﺭ ﺍﻟﻔﺭﺩ ﺒﺎﻟﺘﻬﺩﻴﺩ ﺠﺭﺍﺀ ﻫﺫﺍ ﺍﻟﻔﻘﺩﺍﻥ ﺃﻭ ﺍﻟﻔﺸﻝ

)ﺭﻀﻭﺍﻥ .(2007 ،ﻭﻴﻌﺭﻑ ﺍﻟﻘﻠﻕ ﺇﺠﺭﺍﺌﻴﴼ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺎﻟﺩﺭﺠﺔ ﺍﻟﺘﻲ ﻴﺤﺼﻝ ﻋﻠﻴﻬﺎ
ﺍﻟﻁﺎﻟﺏ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻤﺴﺘﺨﺩﻡ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ.

ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ :ﻫﻭ ﺘﻜﻭﻴﻥ ﻤﻌﺭﻓﻲ ﻤﻨﻅﻡ ﻭﻤﺘﻌﻠﻡ ﻟﻠﻤﺩﺭﻜﺎﺕ ﺍﻟﺸﻌﻭﺭﻴﺔ ﻭﺍﻟﺘﻘﻴﻴﻤﺎﺕ

ﺍﻟﺨﺎﺼﺔ ﻟﻠﺫﺍﺕ ﻴﺼﻭﻏﻪ ﺍﻟﻔﺭﺩ ﻜﺘﻌﺭﻴﻑ ﻨﻔﺴﻲ ﻟﺫﺍﺘﻪ ،ﻭﻴﺘﻜﻭﻥ ﻤﻥ ﺃﻓﻜﺎﺭ ﺍﻟﻔﺭﺩ ﺍﻟﺫﺍﺘﻴﺔ ﺍﻟﻤﺘﺴﻘﺔ
ﻭﺍﻟﻤﺤﺩﺩﺓ ﺍﻷﺒﻌﺎﺩ ﻋﻥ ﺍﻟﻌﻨﺎﺼﺭ ﺍﻟﻤﺨﺘﻠﻔﺔ ﻟﻜﻴﻨﻭﻨﺘﻪ ﺍﻟﺩﺍﺨﻠﻴﺔ ﻭﺍﻟﺨﺎﺭﺠﻴﺔ ﺍﻟﻤﺨﺘﻠﻔﺔ )ﺍﻟﻅﺎﻫﺭ،

 .(2010ﻭﻴﻌﺭﻑ ﺇﺠﺭﺍﺌﻴﴼ ﺒﺄﻨﻪ ﺍﻟﺩﺭﺠﺔ ﺍﻟﺘﻲ ﻴﺤﺼﻝ ﻋﻠﻴﻬﺎ ﺍﻟﻁﺎﻟﺏ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ

ﺍﻟﻤﺴﺘﺨﺩﻡ ﻟﻬﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ.

ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ :ﻫﻭ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻹﺠﺭﺍﺀﺍﺕ ﻭﺍﻟﺘﺩﺭﻴﺒﺎﺕ ﺍﻟﻤﻨﻅﻤﺔ ﺍﻟﻤﺴﺘﻨﺩﺓ ﺇﻟﻰ

ﺃﺴﺎﻟﻴﺏ ﻋﻼﺠﻴﺔ .ﻭﻴﻌﺭﻑ ﺇﺠﺭﺍﺌﻴﴼ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﺒﺄﻨﻪ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻹﺠﺭﺍﺀﺍﺕ ﻭﺍﻟﻨﺸﺎﻁﺎﺕ

ﺍﻟﻤﺘﻤﺜﻠﺔ ﻓﻲ ﺍﻟﺠﻠﺴﺎﺕ ﺍﻟﺜﻤﺎﻨﻴﺔ.

145

ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ:

ﺃﺠﺭﻯ ﻫﺎﻱ ﻭﺒﺭﻴﻥ ) (Hay & Bryne, 2000ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ ﺍﻟﻰ ﻓﺎﻋﻠﻴﺔ

ﺒﺭﻨﺎﻤﺞ ﺇﺭﺸﺎﺩﻱ ﺘﺩﺭﻴﺒﻲ ﻴﻌﺘﻤﺩ ﺃﺴﻠﻭﺏ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﻓﻲ ﻤﺴﺎﻋﺩﺓ ﺍﻟﻁﺎﻟﺒﺎﺕ ﺍﻟﻤﺘﻤﻴﺯﺍﺕ ﻋﻠﻰ
ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻭﺯﻴﺎﺩﺓ ﺍﻟﺘﺤﺼﻴﻝ ﺍﻷﻜﺎﺩﻴﻤﻲ ،ﻭﺍﺴﺘﺨﺩﻤﺕ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻭﺒﺭﻨﺎﻤﺠﺎ

ﻟﻠﺘﺩﺭﻴﺏ ﻋﻠﻰ ﻤﻬﺎﺭﺍﺕ ﺍﻟﺤﻴﺎﺓ .ﻭﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (20ﻁﺎﻟﺒﻪ ﻟﺩﻴﻬﻥ ﻤﺴﺘﻭﻯ ﻤﻨﺨﻔﺽ
ﻤﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻭﻤﺴﺘﻭﻯ ﻤﺭﺘﻔﻊ ﻤﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ،ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﻤﺩﻯ ﻓﺎﻋﻠﻴﺔ

ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻓﻲ ﺘﺤﺴﻴﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻭﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻁﺎﻟﺒﺎﺕ.

ﻭﺃﺠﺭﻯ ﻤﺎﺠﺎﻥ ) (Machan, 2000ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ ﺃﺜﺭ ﺒﺭﻨﺎﻤﺞ ﻋﻼﺠﻲ

ﻟﺘﺨﻔﻴﻑ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﻋﻴﻨﺔ ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻓﻲ ﺃﻤﺭﻴﻜﺎ ،ﺤﻴﺙ ﺍﺸﺘﻤﻝ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻋﻠﻰ
ﻤﻬﺎﺭﺍﺕ ﺍﻟﺘﻌﺎﻤﻝ ﻭﺇﺩﺍﺭﺓ ﺍﻟﻘﻠﻕ .ﻤﺜﻝ ﺍﻟﺘﻔﻜﻴﺭ ﺍﻟﻌﻘﻼﻨﻲ ،ﻭﺇﻋﺎﺩﺓ ﺍﻟﺒﻨﺎﺀ ﺍﻟﻤﻌﺭﻓﻲ ،ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ

ﻼ ﻓﻲ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﺍﻟﻤﺸﺎﺭﻜﻴﻥ.
ﺃﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻜﺎﻥ ﻓﺎﻋ ً

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﻭﻴﻔﺭ ﻭﻤﺎﺜﻴﻭﺱ ) (weaver&matheus, 2001ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ

ﻭﺍﺴﺘُ ْﺨ ِﺩ َﻡ ﻨﻤﻭﺫﺝ ﺼﻤﻡ
ﻓﺎﻋﻠﻴﺔ ﺘﻁﺒﻴﻕ ﺒﺭﻨﺎﻤﺞ ﻟﺘﻁﻭﻴﺭ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥْ ،
ﺨﺼﻴﺼﴼ ﻟﻠﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻟﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ .ﻭﺘﻜﻭﻨﺕ ﺍﻟﻌﻴﻨﺔ ﻤﻥ ) (131ﻁﺎﻟﺒﴼ ﻤﺸﺎﺭﻜﴼ ﻓﻲ
ﺒﺭﻨﺎﻤﺞ ﺼﻔﻲ ،ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻓﺎﻋﻠﻴﺔ ﺍﻟﻨﻤﻭﺫﺝ ﻓﻲ ﺘﺤﺴﻴﻥ

ﺍﻟﻤﺸﺎﺭﻜﻴﻥ.

ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﺠﺭﺯﻴﻠﻲ ﻭﺇﻴﻔﺭﻫﺎﺭﺕ ) ،(Garzalli & Everhart, 2002ﻫﺩﻓﺕ

ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ ﺍﻟﻌﻼﻗﺔ ﺒﻴﻥ ﺍﻟﺘﺤﺼﻴﻝ ﺍﻷﻜﺎﺩﻴﻤﻲ ﻭﺍﻟﺠﻨﺱ ﻭﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ،
ﻭﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (33ﻁﺎﻟﺒﴼ ﻤﺘﻤﻴﺯﺍ ﻭ) (33ﻁﺎﻟﺒﴼ ﻏﻴﺭ ﻤﺘﻤﻴﺯ ﻤﻥ ﺍﻟﺼﻔﻴﻥ ﺍﻟﺴﺎﺒﻊ
ﻭﺍﻟﺜﺎﻤﻥ .ﺃﺸﺎﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﺃﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻴﺭﺘﺒﻁ ﺒﺸﻜﻝ ﺇﻴﺠﺎﺒﻲ ﻤﻊ ﺍﻟﺘﺤﺼﻴﻝ

ﺍﻷﻜﺎﺩﻴﻤﻲ ﺍﻟﻤﺭﺘﻔﻊ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﻭﻴﺭﺘﺒﻁ ﺴﻠﺒﻴﴼ ﻤﻊ ﺍﻟﺘﺤﺼﻴﻝ ﺍﻷﻜﺎﺩﻴﻤﻲ ﺍﻟﻤﻨﺨﻔﺽ

ﻟﻠﻁﻠﺒﺔ ﻏﻴﺭ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﻭﻟﻡ ﺘﻅﻬﺭ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﻓﺭﻭﻗﴼ ﺒﻴﻥ ﺍﻟﺠﻨﺴﻴﻥ ﻓﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.

ﻭﺃﺠﺭﻯ ﺍﻟﺨﻭﺍﺠﺎ ) (2003ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ ﻋﻠﻰ ﻤﺩﻯ ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﺇﺭﺸﺎﺩﻱ

ﻓﻲ ﺨﻔﺽ ﺍﻟﻀﻐﻁ ﺍﻟﻨﻔﺴﻲ ،ﻭﺘﻨﻤﻴﺔ ﺍﻟﺘﻜﻴﻑ ﻟﺩﻯ ﺍﻟﻁﻼﺏ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ .ﺍﺴﺘﺨﺩﻡ ﺍﻟﺒﺎﺤﺙ ﻤﻘﻴﺎﺱ
ﺍﻟﻀﻐﻭﻁ ﺍﻟﻨﻔﺴﻴﺔ ﻭﻤﻘﻴﺎﺱ ﺍﻟﺘﻜﻴﻑ .ﻭﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (40ﻁﺎﻟﺒﴼ ﻤﺘﻤﻴﺯﺍ ﻓﻲ
ﺍﻟﺼﻔﻭﻑ )ﺍﻟﺘﺎﺴﻊ ﻭﺍﻟﺤﺎﺩﻱ ﻋﺸﺭ( ﻓﻲ ﻤﺩﺍﺭﺱ ﺍﻟﻤﻠﻙ ﻋﺒﺩﺍﷲ ﻟﻠﺘﻤﻴﺯ ﻓﻲ ﺍﻷﺭﺩﻥ.
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ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻓﺎﻋﻠﻴﺔ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻓﻲ ﺘﺤﺴﻴﻥ ﺍﻟﺘﻜﻴﻑ ﻭﺨﻔﺽ ﺍﻟﻀﻐﻭﻁﺎﺕ ﺍﻟﻨﻔﺴﻴﺔ

ﻟﺩﻯ ﺃﻓﺭﺍﺩ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ.

ﻭﺃﺠﺭﻯ ﺭﻭﺒﻨﺴﻭﻥ ﻭﻜﻭﻙ ) (Robinson & Cook, 2004ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﻭﺼﻑ

ﺍﻷﺴﺎﻟﻴﺏ ﺍﻟﻌﻼﺠﻴﺔ ﺍﻟﺘﻲ ﺍﺴﺘﺨﺩﻤﺕ ﻟﻠﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻟﺩﻯ ﻋﻴﻨﺔ ﻤﻥ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﻏﻴﺭ

ﻭﺍﺴﺘُ ْﺨ ِﺩ َﻡ ﻨﻤﻭﺫﺝ ﺤﻝ
ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﻭﻤﺩﻯ ﺃﺜﺭ ﻫﺫﻩ ﺍﻷﺴﺎﻟﻴﺏ ﻭﺍﻋﺘﺒﺎﺭﻫﺎ ﺃﺴﺎﻟﻴﺏ ﺘﺩﺨﻝ ﻟﻠﻤﻌﺎﻟﺠﺔ ْ
ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺒﻴﻨﺸﺨﺼﻴﺔ ﺍﻹﺩﺭﺍﻜﻴﺔ ،ﻭﻨﻤﻭﺫﺝ ﻻﺯﺍﺭﻭﺱ ) (Lazarusﻭﻗﺩ ﺃﺸﺎﺭﺕ ﻨﺘﺎﺌﺞ
ﺍﻟﺩﺭﺍﺴﺔ ﺃﻥ ﺍﻷﺴﺎﻟﻴﺏ ﺍﻟﻌﻼﺠﻴﺔ ﺃﺜﺒﺘﺕ ﻓﺎﻋﻠﻴﺘﻬﺎ ﻭﻤﺭﻭﻨﺘﻬﺎ ﻓﻲ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ

ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﺍﻟﻌﺎﺩﻴﻴﻥ ،ﺇﻻ ﺃﻥ ﺘﺄﺜﻴﺭﻫﺎ ﻜﺎﻥ ﺫﺍ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻠﻰ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻤﻘﺎﺭﻨﺔ ﻤﻊ
ﺍﻟﻁﻠﺒﺔ ﻏﻴﺭ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﺤﻴﺙ ﺍﻨﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﺒﺩﺭﺠﺔ ﺃﻜﺒﺭ ﻤﻥ ﺍﻟﻌﺎﺩﻴﻴﻥ ،ﻭﺃﺸﺎﺭﺕ

ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﺃﻥ ﻨﻤﻭﺫﺝ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﻭﻨﻤﻭﺫﺝ ﻻﺯﺍﺭﻭﺱ ،ﺼﻨﻔﺎ ﻤﻥ ﺃﻓﻀﻝ ﺍﻷﺴﺎﻟﻴﺏ ﻓﻲ

ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ.

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﻭﻴﻠﺴﻭﻥ ﻭﺴﺘﻴﻠﺯﺭ ) (Wilson & Stelzer, 2004ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ

ﺍﻟﻌﻼﻗﺔ ﺍﻻﺭﺘﺒﺎﻁﻴﺔ ﺒﻴﻥ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﻭﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻟﺩﻯ ﻋﻴﻨﺔ ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ،
ﻭﺍﺴﺘﺨﺩﻡ ﺍﻟﺒﺎﺤﺜﺎﻥ ﻤﻘﻴﺎﺴﺎ ﻟﻠﺫﻜﺎﺀ ﻭﻤﻘﻴﺎﺴﴼ ﻟﻠﺨﺼﺎﺌﺹ ﺍﻟﺩﻴﻤﻐﺭﺍﻓﻴﺔ ،ﻭﺘﻜﻭﻨﺕ ﺍﻟﻌﻴﻨﺔ ﻤﻥ )(20

ﻤﺘﻤﻴﺯﺍ ﺘﻌﺭﻀﻭﺍ ﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﺘﺩﺭﻴﺏ ﻋﻠﻰ ﺤﻝ ﺍﻟﻤﺸﻜﻼﺕ ﻭ) (20ﻤﺘﻤﻴﺯﺍ ﻟﻡ ﻴﺘﻌﺭﻀﻭﺍ ﻟﻠﺒﺭﻨﺎﻤﺞ،
ﻭﺃﺸﺎﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﺇﻟﻰ ﺍﻨﺨﻔﺎﺽ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﺍﻟﺫﻴﻥ ﺘﻌﺭﻀﻭﺍ ﻟﺒﺭﻨﺎﻤﺞ ﺘﺩﺭﻴﺒﻲ ﻋﻠﻰ ﺤﻝ

ﺍﻟﻤﺸﻜﻼﺕ.

ﻭﻓﻲ ﺩﺭﺍﺴﺔ ﻫﻭﺝ ﻭﺭﻴﻨﺯﻭﻟﻲ ) (Hoge & Renzulli, 2005ﺍﻟﺘﻲ ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ

ﺇﻟﻰ ﺍﻟﻔﺭﻭﻕ ﻓﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺒﻴﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﻏﻴﺭ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﺃﻜﺎﺩﻴﻤﻴﴼ ﺒﺎﻹﻀﺎﻓﺔ ﺇﻟﻰ
ﻭﺍﺴﺘُ ْﺨ ِﺩ َﻡ
ﺍﻟﺘﻌﺭﻑ ﺇﻟﻰ ﺍﻟﻌﻭﺍﻤﻝ ﺍﻟﻤﺅﺜﺭﺓ ﻋﻠﻰ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ،ﻭﺘﻜﻭﻨﺕ ﺍﻟﻌﻴﻨﺔ ﻤﻥ ) (180ﻁﺎﻟﺒﴼ ْ
ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ .ﻭﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﺃﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻓﻲ ﺍﻟﻤﺠﻤﻭﻋﺔ

ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻜﺎﻥ ﺃﻋﻠﻰ ﻤﻨﻪ ﻟﺩﻯ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ،ﻜﻤﺎ ﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ ﻜﺫﻟﻙ ﺃﻥ ﻭﺠﻭﺩ
ﺍﻟﻁﺎﻟﺏ ﻏﻴﺭ ﺍﻟﻤﺘﻤﻴﺯ ﻓﻲ ﺼﻑ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻴﺅﺜﺭ ﻋﻠﻰ ﺘﻘﺩﻴﺭﻩ ﻟﺫﺍﺘﻪ ﺒﺸﻜﻝ ﺴﻠﺒﻲ.

ﻭﺃﺠﺭﻯ ﺴﻨﺸﺭ ﻭﺒﻭﺭﻻﻨﺩ ) (Schnur & Borland, 2005ﺩﺭﺍﺴﺔ ﻨﻭﻋﻴﺔ ﻫﺩﻓﺕ ﺇﻟﻰ

ﻤﻌﺭﻓﺔ ﺃﺜﺭ ﺍﻟﺘﻤﻴﺯ ﺍﻷﻜﺎﺩﻴﻤﻲ ﻓﻲ ﺍﻟﺘﻐﻠﺏ ﻋﻠﻰ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﺍﻟﺫﻱ ﻴﻭﺍﺠﻬﻪ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﺘﻤﻴﺯ،
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ﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (3ﺤﺎﻻﺕ ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﺃﻜﺎﺩﻴﻤﻴﴼ ،ﺤﻴﺙ ُﺩ ِﺭ َﺴ ْﺕ ﺍﻟﺨﻠﻔﻴﺔ
ﺍﻟﻌﺎﺌﻠﻴﺔ ﻭﺍﻷﻜﺎﺩﻴﻤﻴﺔ ﻭﺍﻟﻘﻠﻕ ﺍﻟﺫﻱ ﻴﺘﻌﺭﻀﻭﻥ ﻟﻪ .ﻭﺃﺸﺎﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﺇﻟﻰ ﺃﻥ ﺃﻓﺭﺍﺩ ﻋﻴﻨﺔ
ﺍﻟﺩﺭﺍﺴﺔ ﻜﺎﻥ ﺘﺤﺼﻴﻠﻬﻡ ﺍﻷﻜﺎﺩﻴﻤﻲ ﻤﺭﺘﻔﻌﺎ ،ﻭﺃﻨﻬﻡ ﻜﺎﻨﻭﺍ ﺃﻜﺜﺭ ﻗﺩﺭﺓ ﻋﻠﻰ ﺍﻟﺘﻜﻴﻑ ﻤﻊ ﺍﻟﻅﺭﻭﻑ
ﺍﻟﻘﺎﺴﻴﺔ ﺃﻱ ﺃﻥ ﺍﻟﺘﻤﻴﺯ ﺍﻷﻜﺎﺩﻴﻤﻲ ﻴﻌﺩ ﻋﺎﻤﻼ ﻤﺴﺎﻋﺩﺍ ﻓﻲ ﺍﻟﺘﻐﻠﺏ ﻋﻠﻰ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ.

ﻭﺃﺠﺭﻯ ﻜﻠﻴﻥ ﻭﺩﻴﺒﺭﺍ ) (Klein & Debra, 2007ﺩﺭﺍﺴﺔ ﻫﺩﻓﺕ ﺍﻟﺘﻌﺭﻑ ﻋﻠﻰ

ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﺘﻜﻭﻨﺕ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ) (135ﻁﺎﻟﺒﴼ ،ﻤﻨﻬﻡ ) (65ﻁﺎﻟﺒﴼ

ﻤﺘﻤﻴﺯﺍ ﻭ) (70ﻁﺎﻟﺒﴼ ﻏﻴﺭ ﻤﺘﻤﻴﺯ .ﺃﺠﺎﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ،ﻭﺃﻅﻬﺭﺕ ﺍﻟﻨﺘﺎﺌﺞ
ﺃﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻜﺎﻥ ﻤﺘﺩﻨﻴﴼ ،ﺒﻴﻨﻤﺎ ﻅﻬﺭ ﻤﻔﻬﻭﻡ

ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﻏﻴﺭ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻤﺭﺘﻔﻌﴼ.

ﻭﻤﻥ ﺨﻼﻝ ﺍﺴﺘﻌﺭﺍﺽ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺍﻟﺴﺎﺒﻘﺔ ،ﻨﻼﺤﻅ ﺃﻥ ﺒﻌﺽ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺭﻜﺯﺕ ﻋﻠﻰ

ﺃﻥ ﺍﻟﻁﻠﺒﺔ ﻴﻌﺎﻨﻭﻥ ﻤﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ .ﻭﻜﺫﻟﻙ ﺘﻨﺎﻭﻟﺕ ﺍﻟﺩﺭﺍﺴﺎﺕ ﻭﺴﺎﺌﻝ ﻭﺒﺭﺍﻤﺞ ﻤﺨﺘﻠﻔﺔ ﻟﻠﺘﻌﺎﻤﻝ
ﻤﻊ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ،ﻭﺃﺸﺎﺭﺕ ﺒﻌﺽ ﺍﻟﺩﺭﺍﺴﺎﺕ ﻜﺩﺭﺍﺴﺔ ﻭﻴﻔﺭ ﻭﻤﺎﺜﻴﻭﺱ)weaver&matheus,

 .(2001ﻭﺩﺭﺍﺴﺔ ﺠﺭﺯﻴﻠﻲ ﻭﺍﻴﻔﺭﻫﺎﺭﺕ ) (Garzalli & Everhart, 2002ﺇﻟﻰ ﺍﻟﻌﻼﻗﺔ ﺒﻴﻥ
ﺍﻟﺘﻤﻴﺯ ﻭ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ .ﻟﺫﻟﻙ ﻴﻤﻜﻥ ﺍﻹﺸﺎﺭﺓ ﻫﻨﺎ ﺇﻟﻰ ﺃﻥ ﺒﻨﺎﺀ ﺒﺭﻨﺎﻤﺞ ﻋﻼﺠﻲ ﺍﻟﺫﻱ ﺘﻬﺩﻑ ﺇﻟﻴﻪ

ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻗﺩ ﻴﺴﺎﻋﺩ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻋﻠﻰ ﺘﺤﺴﻴﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻴﻬﻡ ﻭﺨﻔﺽ ﺍﻟﻘﻠﻕ.
ﺍﻟﻁﺭﻴﻘﺔ ﻭﺍﻹﺠﺭﺍﺀﺍﺕ:

ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ:

ﺘﻜﻭﻥ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﺠﻤﻴﻊ ﻁﻠﺒﺔ ﺸﻌﺏ ﺍﻟﺼﻑ ﺍﻟﺤﺎﺩﻱ ﻋﺸﺭ ﻓﻲ ﻤﺩﺍﺭﺱ ﺍﻟﻤﻠﻙ

ﻋﺒﺩﺍﷲ ﻟﻠﺘﻤﻴﺯ ﻓﻲ ﻤﺩﻴﻨﺔ ﻋﻤﺎﻥ ،ﻭﺍﻟﺒﺎﻟﻎ ﻋﺩﺩﻫﻡ ) (90ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ،ﻭﺘﻡ ﺍﺨﺘﻴﺎﺭ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ

ﺒﻁﺭﻴﻘﺔ ﻋﺸﻭﺍﺌﻴﺔ ﻭﻋﺩﺩﻫﺎ ) (40ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ﺒﻌﺩ ﺃﻥ ُﻁﺒّﻕ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﻤﻘﻴﺎﺱ
ﺒﻨﺎﺀ ﻋﻠﻰ ﺤﺼﻭﻟﻬﻡ ﻋﻠﻰ ﺃﻋﻠﻰ ﺍﻟﺩﺭﺠﺎﺕ ﻋﻠﻰ ﻤﻘﻴﺎﺱ
ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻋﻠﻰ ﺃﻓﺭﺍﺩ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ ً

ﺍﻟﻘﻠﻕ ،ﻭﺃﻗﻝ ﺍﻟﺩﺭﺠﺎﺕ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ .ﺜﻡ ُﻭ ّﺯﻋﺕ ﺍﻟﻌﻴﻨﺔ ﺒﻁﺭﻴﻘﺔ ﻋﺸﻭﺍﺌﻴﺔ ﺇﻟﻰ
ﻤﺠﻤﻭﻋﺘﻴﻥ ﻋﻠﻰ ﺍﻟﻨﺤﻭ ﺍﻵﺘﻲ:
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ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ:

ﺘﻜﻭﻨﺕ ﻤﻥ ) (20ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ) (10ﻤﻥ ﺍﻟﺫﻜﻭﺭ ﻭ)(10ﻤﻥ ﺍﻹﻨﺎﺙ  ،ﺘﻠﻘﻭﺍ ﺒﺭﻨﺎﻤﺞ

ﺘﺩﺭﻴﺏ ﻟﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ .ﺘﻡ ﺍﻻﻟﺘﻘﺎﺀ ﺒﻬﻡ ﺒﻤﻌﺩﻝ ﻟﻘﺎﺀ ﺃﺴﺒﻭﻋﻴﴼ ،ﻟﻤﺩﺓ ﺜﻤﺎﻨﻴﺔ

ﺃﺴﺎﺒﻴﻊ ،ﻭﺘﻜﻭﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻥ ) (8ﺠﻠﺴﺎﺕ ﺇﺭﺸﺎﺩﻴﺔ ﻤﺩﺓ ﻜﻝ ﺠﻠﺴﺔ ) (90ﺩﻗﻴﻘﺔ.
ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ:

ﺘﻜﻭﻨﺕ ﻤﻥ ) (20ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ) (10ﺫﻜﻭﺭ ﻭ) (10ﺇﻨﺎﺙ ،ﻟﻡ ﻴﺘﻠﻘﻭﺍ ﺒﺭﻨﺎﻤﺠﺎ ﺘﺩﺭﻴﺒﻴﺎ

ﻟﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ

ﻭﻴﻭﻀﺢ ﺍﻟﺠﺩﻭﻝ ) (1ﺘﻭﺯﻴﻊ ﺃﻓﺭﺍﺩ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ﺤﺴﺏ ﺍﻟﻤﺠﻤﻭﻋﺔ ﻭﺍﻟﻘﻴﺎﺱ.
)( 1

10

10

10

10

10

10

10

10

10

10

10

10

10

10

10

10

40

40

40

40

ﺃﺩﻭﺍﺕ ﺍﻟﺩﺭﺍﺴﺔ
 -1ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ:
ﺍﺴﺘﺨﺩﻡ ﺍﻟﺒﺎﺤﺙ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﺍﻟﺫﻱ ﻁﻭﺭﺘﻪ ﺍﻟﻨﻭﺍﻴﺴﻪ) (2007ﻭﺍﻋﺘﻤﺩﻩ ﺍﻟﺒﺎﺤﺙ
ﻭﻴﺘﻜﻭﻥ ﺍﻟﻤﻘﻴﺎﺱ ﻤﻥ ) (56ﻓﻘﺭﺓ ﺘﻭﺯﻋﺕ ﻋﻠﻰ
ﺒﻨﺎﺀ ﻋﻠﻰ ﺍﻷﻏﺭﺍﺽ ﺍﻟﻤﺭﺘﺒﻁﺔ ﺒﺎﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ.
ً
ّ
ﺍﻷﺒﻌﺎﺩ ﺍﻵﺘﻴﺔ:
 .1ﺍﻟﺒﻌﺩ ﺍﻟﻔﺴﻴﻭﻟﻭﺠﻲ :ﻭﻴﺘﻀﻤﻥ ﺃﻋﺭﺍﻀﴼ ﻜﺎﻟﺸﻌﻭﺭ ﻏﺎﻟﺒﴼ ﺒﺎﻟﺘﻌﺏ ﺍﻟﺸﺩﻴﺩ ،ﻭﺍﻟﺼﺩﺍﻉ،
ﻭﺍﻀﻁﺭﺍﺒﺎﺕ ﺍﻟﻬﻀﻡ ،ﻭﺘﺼﺒﺏ ﺍﻟﻌﺭﻕ ،ﻭﺴﺭﻋﺔ ﻨﺒﻀﺎﺕ ﺍﻟﻘﻠﺏ ،ﻭﺴﺭﻋﺔ ﺍﻟﺘﻨﻔﺱ.
 .2ﺍﻟﺒﻌﺩ ﺍﻟﻤﻌﺭﻓﻲ :ﻭﻴﺘﻀﻤﻥ ﺃﻋﺭﺍﻀﴼ ﻜﺎﻟﺘﻔﻜﻴﺭ ﻓﻲ ﺃﻤﻭﺭ ﻏﻴﺭ ﻤﺘﺭﺍﺒﻁﺔ ،ﻭﺍﻟﻨﺴﻴﺎﻥ ،ﻭﻋﺩﻡ
ﺍﻟﺘﺭﻜﻴﺯ ،ﻭﺍﻟﺘﺭﺩﺩ ﻓﻲ ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ.
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 .3ﺍﻟﺒﻌﺩ ﺍﻟﻨﻔﺴﻲ :ﻴﺘﻀﻤﻥ ﺃﻋﺭﺍﻀﴼ ﻜﺎﻟﺨﻭﻑ ﻭﺍﻻﻨﺯﻋﺎﺝ ،ﻭﻋﺩﻡ ﺍﻟﺸﻌﻭﺭ ﺒﺎﻟﺴﻴﻁﺭﺓ ﻋﻠﻰ
ﺍﻷﻤﻭﺭ ،ﻭﺍﻻﻨﺯﻋﺎﺝ ﻤﻥ ﻋﺩﻡ ﺘﺤﻘﻴﻕ ﻜﻝ ﺍﻷﻫﺩﺍﻑ.
 .4ﺍﻟﺒﻌﺩ ﺍﻟﺒﻴﻨﺸﺨﺼﻲ :ﻭﻴﺘﻀﻤﻥ ﺘﻭﺘﺭ ﺍﻟﻌﻼﻗﺔ ﺒﻴﻥ ﺍﻟﻁﺎﻟﺏ ﻭﻭﺍﻟﺩﻴﻪ ،ﻭﺒﺎﻟﺘﺎﻟﻲ ،ﻋﺩﻡ ﻗﺩﺭﺓ
ﺍﻟﻁﺎﻟﺏ ﻋﻠﻰ ﻤﺼﺎﺭﺤﺔ ﻭﺍﻟﺩﻴﻪ ﺒﺴﻭﺀ ﻫﺫﻩ ﺍﻟﻌﻼﻗﺔ ،ﻭﻋﺩﻡ ﺍﺤﺘﺭﺍﻡ ﺍﻟﻭﺍﻟﺩﻴﻥ ﻵﺭﺍﺀ ﺍﻻﺒﻥ ﻭﻤﻀﺎﻴﻘﺔ
ﺍﻟﺯﻤﻼﺀ.
ﺍﺴﺘُ ْﺨ ِﺭﺝ ﺍﻟﺼﺩﻕ ﺍﻟﻤﻨﻁﻘﻲ ﻟﻠﻤﻘﻴﺎﺱ ﻷﻏﺭﺍﺽ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ،ﻭﺫﻟﻙ ﻤﻥ ﺨﻼﻝ
ْ
ﻋﺭﻀﻪ ﻋﻠﻰ ﻨﺨﺒﺔ ﻤﻥ ﺃﺴﺎﺘﺫﺓ ﺍﻟﺠﺎﻤﻌﺎﺕ ﺍﻟﻤﺘﺨﺼﺼﻴﻥ ﻓﻲ ﻋﻠﻡ ﺍﻟﻨﻔﺱ ﻭﺍﻹﺭﺸﺎﺩ ﻭﺍﻟﺘﺭﺒﻴﺔ
ﺍﻟﺨﺎﺼﺔ ،ﻭﻋﺩﺩﻫﻡ ) .(10ﻭﻗﺩ ﺃﺨﺫ ﺍﻟﺒﺎﺤﺙ ﺒﺂﺭﺍﺀ ﺍﻟﻤﺤﻜﻤﻴﻥ ﺤﻴﺙ ﺠﺎﺀﺕ ﻤﻌﻅﻡ ﺍﻟﻤﻼﺤﻅﺎﺕ
ﺒﺈﺒﻘﺎﺀ ﺍﻟﻘﺎﺌﻤﺔ ﻋﻠﻰ ﺼﻭﺭﺘﻬﺎ ﺍﻟﺤﺎﻟﻴﺔ .ﻭﻷﻏﺭﺍﺽ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻗﺎﻡ ﺍﻟﺒﺎﺤﺙ ﺒﺤﺴﺎﺏ ﻤﻌﺎﻤﻝ
ﺍﻟﺜﺒﺎﺕ ﺒﻁﺭﻴﻘﺔ ﺍﻻﺘﺴﺎﻕ ﺍﻟﺩﺍﺨﻠﻲ ،ﺒﺎﺴﺘﺨﺩﺍﻡ ﻤﻌﺎﺩﻟﺔ ﻜﺭﻭﻨﺒﺎﺥ ﺃﻟﻔﺎ ،ﻋﻠﻰ ﻋﻴﻨﺔ ﻤﻜﻭﻨﺔ ﻤﻥ )(15
ﻁﺎﻟﺒﴼ ﻤﻥ ﺨﺎﺭﺝ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ ،ﺤﻴﺙ ﺒﻠﻐﺕ ﻗﻴﻤﺔ ﺍﻟﺜﺒﺎﺕ ).(0.87
ﺃﻤﺎ ﺘﺼﺤﻴﺢ ﺍﻟﻤﻘﻴﺎﺱ ،ﻓﻘﺩ ﺍﻋﺘﻤﺩ ﺍﻟﺒﺎﺤﺙ ﻋﻠﻰ ﺘﺩﺭﻴﺞ ﺭﺒﺎﻋﻲ ﻟﺘﺼﺤﻴﺢ ﺍﻹﺠﺎﺒﺎﺕ،
ﺒﺤﻴﺙ ﻴﺤﺩﺩ ﺩﺭﺠﺔ ﺍﻨﻁﺒﺎﻕ ﺍﻟﻔﻘﺭﺓ ﻋﻠﻰ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﺴﺘﺠﻴﺏ ﻭﻓﻘﴼ ﻟﻶﺘﻲ :ﺒﺩﺭﺠﺔ ﻜﺒﻴﺭﺓ )،(4
ﺒﺩﺭﺠﺔ ﻤﺘﻭﺴﻁﺔ ) ،(3ﺒﺩﺭﺠﺔ ﺒﺴﻴﻁﺔ ) ،(2ﺒﺩﺭﺠﺔ ﺒﺴﻴﻁﺔ ﺠﺩﴽ ) .(1ﻭﺘﺘﺭﺍﻭﺡ ﺍﻟﺩﺭﺠﺔ ﺍﻟﻜﻠﻴﺔ
ﻟﻠﻤﻘﻴﺎﺱ ﺒﻴﻥ ) ،(56-224ﺤﻴﺙ ﺃﻥ ﺍﻗﺘﺭﺍﺏ ﺩﺭﺠﺔ ﺍﻟﻤﺴﺘﺠﻴﺏ ﻤﻥ ﺍﻟﺤﺩ ﺍﻷﻋﻠﻰ ) ،(224ﺃﻱ
ﻤﻥ ﺤﺼﻝ ﻋﻠﻰ ) (132ﻓﻤﺎ ﻓﻭﻕ ﻴﻌﻨﻲ ﺃﻨﻪ ﻴﻌﺎﻨﻲ ﻤﻥ ﺩﺭﺠﺔ ﻋﺎﻟﻴﺔ ﻤﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ،ﻭﺍﻗﺘﺭﺍﺒﻪ
ﻤﻥ ﺍﻟﺤﺩ ﺍﻷﺩﻨﻰ ) (56ﺃﻱ ﻤﻥ ﺤﺼﻝ ﻋﻠﻰ ) (46ﻓﻤﺎ ﺩﻭﻥ ﻴﻌﻨﻲ ﺃﻥ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﺍﻟﺫﻱ ﻴﻌﺎﻨﻲ
ﻤﻨﻪ ﺒﺄﺩﻨﻰ ﺩﺭﺠﺎﺘﻪ ﺒﻨﺎﺀ ﻋﻠﻰ ﺍﻟﻌﻼﻤﺔ ﺍﻟﺩﻨﻴﺎ ﻟﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ.
 -2ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ
ﺘﻜﻭﻥ ﺒﺼﻭﺭﺘﻪ ﺍﻷﻭﻟﻴﺔ ﻤﻥ ) (15ﻓﻘﺭﺓ،
َﻁ ّﻭﺭ ﺍﻟﺒﺎﺤﺙ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ،ﺤﻴﺙ ّ
ﺤﻴﺙ ﺇﻥ ﺍﺴﺘﺠﺎﺒﺔ ﺍﻟﻔﺭﺩ ﻋﻠﻰ ﻓﻘﺭﺍﺘﻪ ﻫﻭ ﺘﻌﺒﻴﺭ ﻤﺒﺎﺸﺭ ﻋﻥ ﻤﺸﺎﻋﺭﻩ ﻭﺃﺤﺎﺴﻴﺴﻪ ﺘﺠﺎﻩ
ﻨﻔﺴﻪ.ﺍﺴﺘﺨﺭﺝ ﺍﻟﺒﺎﺤﺙ ﺩﻻﻻﺕ ﺍﻟﺼﺩﻕ ﺍﻟﻤﻨﻁﻘﻲ ﻟﻠﻤﻘﻴﺎﺱ ﺒﻌﺭﻀﻪ ﻋﻠﻰ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻟﻤﺤﻜّﻤﻴﻥ
ﻤﻥ ﺃﺴﺎﺘﺫﺓ ﺍﻟﺠﺎﻤﻌﺎﺕ ﻓﻲ ﺍﻹﺭﺸﺎﺩ ﺍﻟﻨﻔﺴﻲ ،ﻭﺫﻟﻙ ﻤﻥ ﺃﺠﻝ ﺒﻴﺎﻥ ﻤﺩﻯ ﻤﻨﺎﺴﺒﺔ ﺍﻟﻔﻘﺭﺍﺕ ﻭﻤﺩﻯ
ﻤﻼﺀﻤﺔ ﺼﻴﺎﻏﺔ ﺍﻟﻔﻘﺭﺍﺕ ﻟﻐﻭﻴﴼ ،ﺃﻭ ﺃﻴﺔ ﺍﻗﺘﺭﺍﺤﺎﺕ ﻴﺭﻭﻨﻬﺎ ﻤﻨﺎﺴﺒﺔ ،ﺤﻴﺙ ﺃﺒﻘﻰ ﺍﻟﺒﺎﺤﺙ )(10
ﻓﻘﺭﺍﺕ ﻤﻥ ﺃﺼﻝ ) (15ﻓﻘﺭﺓ ،ﻭﺍﻟﺘﻲ ﺍﺘﻔﻕ ﻋﻠﻴﻬﺎ ) (8ﻤﻥ ﺍﻟﻤﺤﻜﻤﻴﻥ ﺃﻱ ﻤﺎ ﻨﺴﺒﺘﻪ  80%ﻤﻥ
ﻤﺠﻤﻭﻉ ﺍﻟﻤﺤﻜﻤﻴﻥ.
ﻭﻟﻠﺘﺄﻜﺩ ﻤﻥ ﺜﺒﺎﺕ ﺍﻷﺩﺍﺓ ﻗﺎﻡ ﺍﻟﺒﺎﺤﺙ ﺒﺤﺴﺎﺏ ﻤﻌﺎﻤﻝ ﺍﻟﺜﺒﺎﺕ ﻟﻠﻤﻘﻴﺎﺱ ﺒﻁﺭﻴﻘﺔ ﺇﻋﺎﺩﺓ
ﺍﻻﺨﺘﺒﺎﺭ ) (test-retestﺒﺘﻁﺒﻴﻕ ﺍﻟﻤﻘﻴﺎﺱ ﻋﻠﻰ ﻋﻴﻨﺔ ﺍﺴﺘﻁﻼﻋﻴﺔ ﻤﻥ ﻁﻠﺒﺔ ﺍﻟﻤﺩﺭﺴﺔ ﺘﻜﻭﻨّﺕ
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ﻤﻥ ) (30ﻁﺎﻟﺒﴼ ﻭﻁﺎﻟﺒﺔ ،ﺘﻡ ﺍﺨﺘﻴﺎﺭﻫﻡ ﺒﻁﺭﻴﻘﺔ ﻋﺸﻭﺍﺌﻴﺔ ،ﺤﻴﺙ ﻜﺎﻨﺕ ﺍﻟﻔﺘﺭﺓ ﺍﻟﺯﻤﻨﻴﺔ ﺒﻴﻥ ﻤﺭﺘﻲ
ﻭﺍﺤﺘُ ِﺴﺏ ﻤﻌﺎﻤﻝ ﺍﻟﺜﺒﺎﺕ
ﺍﻟﺘﻁﺒﻴﻕ ﺜﻼﺜﺔ ﺃﺴﺎﺒﻴﻊ ،ﻭﺒﻠﻎ ﻤﻌﺎﻤﻝ ﺍﻻﺭﺘﺒﺎﻁ ﺒﻴﺭﺴﻭﻥ )ْ ،(0.80
ﺍﻻﺘﺴﺎﻕ ﺍﻟﺩﺍﺨﻠﻲ ﻜﺭﻭﻨﺒﺎﺥ ﺃﻟﻔﺎ ﻟﻠﻤﻘﻴﺎﺱ ) (0.87ﻭﻫﻲ ﻗﻴﻤﺔ ﻤﻘﺒﻭﻟﺔ ﺘﺩﻝ ﻋﻠﻰ ﺍﺴﺘﻘﺭﺍﺭ ﺍﻟﺴﻤﺔ
ﺍﻟﻤﻘﺎﺴﺔ .ﻭﺍﻋﺘﻤﺩ ﺍﻟﺒﺎﺤﺙ ﻋﻠﻰ ﺘﺩﺭﻴﺞ ﺭﺒﺎﻋﻲ ﻟﺘﺼﺤﻴﺢ ﺍﻹﺠﺎﺒﺎﺕ ،ﺒﺤﻴﺙ ﻴﺤﺩﺩ ﺩﺭﺠﺔ ﺍﻨﻁﺒﺎﻕ
ﺍﻟﻔﻘﺭﺓ ﻋﻠﻰ ﺍﻟﻁﺎﻟﺏ ﺍﻟﻤﺴﺘﺠﻴﺏ ﻭﻓﻘﴼ ﻟﻶﺘﻲ :ﺒﺸﺩﺓ ) ،(4ﻤﻭﺍﻓﻕ ) ،(3ﻏﻴﺭ ﻤﻭﺍﻓﻕ ) ،(2ﻏﻴﺭ
ﻤﻭﺍﻓﻕ ﺒﺸﺩﺓ ) ،(1ﻟﻠﻔﻘﺭﺍﺕ ﺍﻹﻴﺠﺎﺒﻴﺔ ،ﻭﻴﻌﻜﺱ ﺍﻟﺘﻘﺩﻴﺭ ﻟﻠﻔﻘﺭﺍﺕ ﺍﻟﺴﻠﺒﻴﺔ .ﻭﺘﺘﺭﺍﻭﺡ ﺍﻟﺩﺭﺠﺔ ﺍﻟﻜﻠﻴﺔ
ﻟﻠﻤﻘﻴﺎﺱ ﺒﻴﻥ ) ،(10-40ﺤﻴﺙ ﺇﻥ ﺍﻗﺘﺭﺍﺏ ﺩﺭﺠﺔ ﺍﻟﻤﺴﺘﺠﻴﺏ ﻤﻥ ﺍﻟﺤﺩ ﺍﻷﻋﻠﻰ ) .(40ﺃﻱ ﻤﻥ
ﺤﺼﻝ ﻋﻠﻰ ) (26ﺩﺭﺠﺔ ﻓﻤﺎ ﻓﻭﻕ ،ﻴﻌﻨﻲ ﺍﺭﺘﻔﺎﻉ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.
ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ
ﻗﺎﻡ ﺍﻟﺒﺎﺤﺙ ﺒﻤﺭﺍﺠﻌﺔ ﺍﻷﺩﺏ ﺍﻟﻨﻅﺭﻱ ﺍﻟﻤﺘﻌﻠﻕ ﺒﺒﺭﺍﻤﺞ ﺍﻹﺭﺸﺎﺩ ﺍﻟﻌﻼﺠﻲ ﻤﻥ ﺨﻼﻝ
ﺭﺴﺎﺌﻝ ﺍﻟﻤﺎﺠﺴﺘﻴﺭ ﻭﺍﻟﺩﻜﺘﻭﺭﺍﻩ ،ﺜﻡ ﻭﻷﻏﺭﺍﺽ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﺤﺎﻟﻴﺔ ﻗﺎﻡ ﺍﻟﺒﺎﺤﺙ ﺒﺒﻨﺎﺀ ﺒﺭﻨﺎﻤﺞ
ﻋﻼﺠﻲ ﻴﻬﺩﻑ ﺇﻟﻰ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ .ﺤﻴﺙ
ﺘﻜﻭﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻥ ﺜﻤﺎﻨﻲ ﺠﻠﺴﺎﺕ ﺇﺭﺸﺎﺩ ﻤﺩﺓ ﻜﻝ ﺠﻠﺴﺔ ) (90ﺩﻗﻴﻘﺔ ﺒﻤﻌﺩﻝ ﻟﻘﺎﺀ ﻭﺍﺤﺩ ﻓﻲ
ّ
ﺍﻷﺴﺒﻭﻉ .ﺤﻴﺙ ُﺩ ّﺭ َﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﻤﻬﺎﺭﺍﺕ ﺴﻠﻭﻜﻴﺔ ﻤﻌﺭﻓﻴﺔ ،ﺜﻡ ﺃﺠﺭﻯ ﺍﻟﺒﺎﺤﺙ ﺍﻟﺼﺩﻕ
ﺍﻟﻤﻨﻁﻘﻲ ﻟﻠﺒﺭﻨﺎﻤﺞ ﻤﻥ ﺨﻼﻝ ﻋﺭﻀﻪ ﻋﻠﻰ ) (10ﻤﺤﻜﻤﻴﻥ ﻤﻥ ﺍﻟﻤﺨﺘﺼﻴﻥ ﻓﻲ ﻤﺠﺎﻝ ﺍﻹﺭﺸﺎﺩ
ﺍﻟﻨﻔﺴﻲ ﻟﻠﺘﻌﺭﻑ ﺇﻟﻰ ﺁﺭﺍﺌﻬﻡ ﻓﻲ ﻤﺩﻯ ﻤﻨﺎﺴﺒﺔ ﻤﺤﺘﻭﻯ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻟﻸﻫﺩﺍﻑ ،ﻭﺍﻟﻤﻬﺎﺭﺍﺕ
ﺍﻟﻤﺴﺘﺨﺩﻤﺔ ﻓﻲ ﺍﻟﺘﺩﺭﻴﺏ ،ﺤﻴﺙ ﺃُ ِﺨﺫ ﺒﺂﺭﺍﺀ ﺍﻟﻤﺤﻜﻤﻴﻥ.
ﻭﺘﻜﻭﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻥ ﺍﻟﺠﻠﺴﺎﺕ ﺍﻵﺘﻴﺔ:
ّ
 .1ﺍﻟﺠﻠﺴﺔ ﺍﻷﻭﻟﻰ :ﺘﻤﻬﻴﺩ ﻭﺘﻌﺎﺭﻑ ،ﻤﻔﻬﻭﻡ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ.
ﺘﻨﺎﻭﻟﺕ ﺍﻟﺠﻠﺴﺔ ﺘﻌﺎﺭﻑ ﺍﻟﺒﺎﺤﺙ ﻋﻠﻰ ﺍﻟﻁﻠﺒﺔ ،ﺜﻡ ﺒﻌﺩ ﺫﻟﻙ ﺘﻡ ﺍﻟﺘﺭﻜﻴﺯ ﻋﻠﻰ ﻁﺒﻴﻌﺔ ﺍﻟﺒﺭﻨﺎﻤﺞ
ﺍﻟﺘﺩﺭﻴﺒﻲ ﻭﺃﻫﺩﺍﻓﻪ .ﺜﻡ ﺘﻨﺎﻭﻝ ﺍﻟﺒﺎﺤﺙ ﻋﻨﺎﺼﺭ ﺍﻟﺯﻤﺎﻥ ،ﻭﺍﻟﻤﻜﺎﻥ ،ﻭﺍﻷﻓﺭﺍﺩ ،ﻭﻨﻭﻋﻴﺔ ﺍﻻﺴﺘﺠﺎﺒﺔ
ﻜﻌﻨﺎﺼﺭ ﺃﺴﺎﺴﻴﺔ ﻓﻲ ﻤﻔﻬﻭﻡ ﺍﻟﻘﻠﻕ ،ﻭﻭﻀﺢ ﺍﻟﺒﺎﺤﺙ ﺃﻨﻭﺍﻉ ﺍﻟﻘﻠﻕ ،ﻭﻁﺒﻴﻌﺔ ﺍﻟﻤﺜﻴﺭﺍﺕ ﺍﻟﺘﻲ ﺘﺅﺩﻱ
ﺇﻟﻰ ﺍﻟﻤﺸﺎﻋﺭ ﻭﺍﻷﻓﻜﺎﺭ ﻭﺍﻻﻨﻔﻌﺎﻻﺕ ﺍﻟﻤﺼﺎﺤﺒﺔ ﻟﻠﻘﻠﻕ.
 .2ﺍﻟﺠﻠﺴﺔ ﺍﻟﺜﺎﻨﻴﺔ :ﺍﻵﺜﺎﺭ ﺍﻟﺴﻠﺒﻴﺔ ﻟﻠﻘﻠﻕ.
ﺭﻜﺯ ﺍﻟﺒﺎﺤﺙ ﻋﻠﻰ ﻤﺭﺍﺤﻝ ﺍﻟﻘﻠﻕ ﺍﻟﺜﻼﺙ :ﻤﺭﺤﻠﺔ ﺍﻟﺘﺤﺫﻴﺭ ،ﻭﻤﺭﺤﻠﺔ ﺍﻟﻤﻘﺎﻭﻤﺔ ،ﻭﻤﺭﺤﻠﺔ
ﺍﻹﻨﻬﺎﻙ،ﺤﻴﺙ ُﺩ ّﺭ َﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﻤﻬﺎﺭﺍﺕ ﺍﻟﺘﺤﻀﻴﺭ ﻟﻠﻤﻭﻗﻑ ﻭﻜﻴﻔﻴﺔ ﺍﻟﺘﺤﻜﻡ ﺒﺎﻟﻤﻭﻗﻑ ﻭﺍﻟﺘﻌﺎﻤﻝ
ﻤﻌﻪ ،ﻭﺘﻡ ﺭﺒﻁ ﺫﻟﻙ ﺒﺎﻟﻨﺘﺎﺌﺞ ﺍﻟﺴﻠﺒﻴﺔ ﻟﻠﻘﻠﻕ ﻋﻠﻰ ﺍﻟﻨﻭﺍﺤﻲ ﺍﻟﺠﺴﻤﻴﺔ ﻭﺍﻟﻨﻔﺴﻴﺔ ﻭﺍﻻﺠﺘﻤﺎﻋﻴﺔ.
 .3ﺍﻟﺠﻠﺴﺔ ﺍﻟﺜﺎﻟﺜﺔ :ﺘﺤﺩﻴﺩ ﺍﻟﻤﺸﻜﻠﺔ ﻭﻋﻼﻗﺘﻬﺎ ﺒﺎﻟﺫﺍﺕ.
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ﺭﻜﺯ ﺍﻟﺒﺎﺤﺙ ﻋﻠﻰ ﻜﻴﻔﻴﺔ ﺘﺤﺩﻴﺩ ﺍﻟﻤﺸﻜﻠﺔ ﻭﺃﺴﻠﻭﺏ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻌﻬﺎ ﻜﺎﻟﻌﻭﺍﻤﻝ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﺸﺨﺹ،
ﻭﺍﻟﺒﻴﺌﺔ ﻭﺍﻟﻌﻭﺍﻤﻝ ﺍﻟﻤﺭﺘﺒﻁﺔ ﺒﺎﻟﻤﺸﻜﻠﺔ ﻭﺍﻟﻤﻌﻭﻗﺎﺕ ﺍﻟﺘﻲ ﺘﺅﺩﻱ ﺇﻟﻰ ﺍﻟﻘﻠﻕ ،ﺤﻴﺙ ﻭﻀﺢ ﺍﻟﺒﺎﺤﺙ
ﺨﻁﻭﺍﺕ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﻤﺸﻜﻠﺔ ﻭﻫﻲ :ﺍﻟﻭﻋﻲ ﺒﺎﻟﻤﺸﻜﻠﺔ ،ﻭﺠﻤﻊ ﺍﻟﻤﻌﻠﻭﻤﺎﺕ ،ﻭﻭﻀﻊ ﺍﻟﺒﺩﺍﺌﻝ
ﻭﺍﺨﺘﻴﺎﺭ ﺍﻟﺒﺩﻴﻝ ﺍﻟﻤﻨﺎﺴﺏ ﺜﻡ ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ.
 .4ﺍﻟﺠﻠﺴﺔ ﺍﻟﺭﺍﺒﻌﺔ :ﺍﺨﺘﻴﺎﺭ ﺍﻟﻬﺩﻑ.
ﺘﻨﺎﻭﻝ ﺍﻟﺒﺎﺤﺙ ﺍﻷﻫﺩﺍﻑ ﻭﻋﻼﻗﺘﻬﺎ ﺒﺎﻟﻘﻠﻕ ﻭﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ،ﻭﻜﻴﻑ ﻴﺘﻌﺎﻤﻝ ﺍﻟﻔﺭﺩ ﻤﻊ ﺍﻟﻤﺸﻜﻠﺔ،
ﻭﺍﻟﺴﻠﻭﻙ ﺍﻟﻤﺘﻀﻤﻥ ،ﻭﺍﻟﺨﺒﺭﺍﺕ ﺍﻻﻨﻔﻌﺎﻟﻴﺔ ،ﻭﻤﺎ ﻫﻲ ﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﻤﻁﻠﻭﺒﺔ ،ﻭﺍﻟﻌﻤﻠﻴﺎﺕ ﺍﻟﻌﻘﻠﻴﺔ،
ﻭﺘﺩﺭﻴﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﻜﻴﻔﻴﺔ ﻭﻀﻊ ﺍﻷﻫﺩﺍﻑ ،ﻭﺍﺨﺘﻴﺎﺭ ﺍﻟﻬﺩﻑ ﺍﻟﻤﻨﺎﺴﺏ ،ﻭﻜﻴﻑ ﻴﻤﻜﻥ ﺘﻌﺩﻴﻝ
ﺍﻷﻫﺩﺍﻑ ﺤﺴﺏ ﺍﻷﻫﻤﻴﺔ.

 .5ﺍﻟﺠﻠﺴﺔ ﺍﻟﺨﺎﻤﺴﺔ :ﺘﻭﻟﻴﺩ ﺍﻟﺒﺩﺍﺌﻝ.

ﺭﻜﺯ ﺍﻟﺒﺎﺤﺙ ﻋﻠﻰ ﺘﺩﺭﻴﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﻤﻬﺎﺭﺓ ﻭﻀﻊ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻟﺒﺩﺍﺌﻝ ﻟﻠﺘﻌﺎﻤﻝ ﻤﻊ

ﺍﻟﻤﺸﻜﻼﺕ ﺍﻟﺘﻲ ﻴﺘﻌﺭﻀﻭﻥ ﻟﻬﺎ ،ﻭﻜﻴﻔﻴﺔ ﺘﻨﻅﻴﻡ ﻫﺫﻩ ﺍﻟﺒﺩﺍﺌﻝ ﻤﻥ ﺨﻼﻝ ﺘﺩﺭﻴﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﻗﻭﺍﻋﺩ

ﺘﻭﻟﻴﺩ ﺍﻟﺒﺩﺍﺌﻝ.

 .6ﺍﻟﺠﻠﺴﺔ ﺍﻟﺴﺎﺩﺴﺔ :ﻤﻭﺍﺯﻨﺔ ﺍﻟﺒﺩﺍﺌﻝ ﻭﺍﺨﺘﻴﺎﺭ ﺍﻷﻓﻀﻝ.

ﺭﻜﺯ ﺍﻟﺒﺎﺤﺙ ﻋﻠﻰ ﻤﺴﺎﻋﺩﺓ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﻜﻴﻔﻴﺔ ﺍﺨﺘﻴﺎﺭ ﺍﻟﺒﺩﻴﻝ ﺍﻟﻤﻨﺎﺴﺏ ﻤﻥ ﻤﺠﻤﻭﻋﺔ

ﺍﻟﺒﺩﺍﺌﻝ ،ﺜﻡ ﻜﻴﻔﻴﺔ ﺍﺨﺘﻴﺎﺭ ﺍﻟﺒﺩﻴﻝ ﺍﻟﺫﻱ ﻴﺴﺎﻋﺩ ﻋﻠﻰ ﺘﺨﻔﻴﻑ ﺤﺩﺓ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻁﺎﻟﺏ ﻤﻥ ﺨﻼﻝ
ﺘﻭﻀﻴﺢ ﻋﻤﻝ ﺠﺩﻭﻝ ﻟﻠﺒﺩﺍﺌﻝ ،ﻭﻭﻀﻊ ﺇﻴﺠﺎﺒﻴﺎﺕ ﻭﺴﻠﺒﻴﺎﺕ ﻜﻝ ﺒﺩﻴﻝ ،ﺜﻡ ﺍﻋﺎﺩﺓ ﺘﺭﺘﻴﺏ ﺍﻟﺒﺩﺍﺌﻝ.

 .7ﺍﻟﺠﻠﺴﺔ ﺍﻟﺴﺎﺒﻌﺔ :ﺍﻻﺴﺘﺭﺨﺎﺀ ﺍﻟﻌﻀﻠﻲ ﻭﺍﻟﺫﻫﻨﻲ.

ﻭﻀﺢ ﺍﻟﺒﺎﺤﺙ ﻤﻌﻨﻰ ﻜﻝ ﻨﻭﻉ ﻤﻥ ﺃﻨﻭﺍﻉ ﺍﻻﺴﺘﺭﺨﺎﺀ ،ﻭ ُﺩ ّﺭﺏ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﺍﻻﺴﺘﺭﺨﺎﺀ
ﺍﻟﻌﻀﻠﻲ ﻭﺍﻻﺴﺘﺭﺨﺎﺀ ﺍﻟﺫﻫﻨﻲ ﻭﺃﺜﺭﻫﻤﺎ ﻋﻠﻰ ﻤﻔﻬﻭﻡ ﺍﻟﻔﺭﺩ ﻟﺫﺍﺘﻪ ﻭﺍﻟﺘﺄﺜﻴﺭ ﻋﻠﻰ ﺍﻟﻘﻠﻕ،ﺤﻴﺙ ﻗﺩﻡ
ﺍﻟﺒﺎﺤﺙ ﻨﻤﻭﺫﺠﺎ ﺘﺩﺭﻴﺒﻴﺎ ﻟﻨﻭﻋﻲ ﺍﻻﺴﺘﺭﺨﺎﺀ ﻋﻠﻰ ﻁﺎﻟﺒﻴﻥ ﻭﻭﻀﺢ ﺍﻟﻔﺭﻕ ﺒﻴﻨﻬﻤﺎ.

 .8ﺍﻟﺠﻠﺴﺔ ﺍﻟﺜﺎﻤﻨﺔ :ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ.

ُﺩ ّﺭﺏ ﺍﻟﻁﻠﺒﺔ ﻓﻲ ﺍﻟﺠﻠﺴﺔ ﺍﻟﻨﻬﺎﺌﻴﺔ ﻋﻠﻰ ﻜﻴﻔﻴﺔ ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ ،ﻭﺃﺜﺭ ﻋﺩﻡ ﺍﻟﻘﺩﺭﺓ ﻋﻠﻰ
ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ ﻋﻠﻰ ﻗﻠﻕ ﺍﻟﻔﺭﺩ ﻭﺍﻨﻌﻜﺎﺴﻪ ﺍﻟﺴﻠﺒﻲ ﻋﻠﻰ ﺫﺍﺘﻪ ،ﻭﺫﻟﻙ ﻤﻥ ﺨﻼﻝ ﺘﻭﻀﻴﺢ ﺃﻫﻤﻴﺔ
ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ ،ﻭﺃﻥ ﺍﺘﺨﺎﺫ ﺍﻟﻘﺭﺍﺭ ﻻ ﻴﻜﻭﻥ ﻋﺸﻭﺍﺌﻴﺎ .

ﺇﺠﺭﺍﺀﺍﺕ ﺍﻟﺩﺭﺍﺴﺔ:

ﻗﺎﻡ ﺍﻟﺒﺎﺤﺙ ﺒﺎﻹﺠﺭﺍﺀﺍﺕ ﺍﻵﺘﻴﺔ ﻟﺘﺤﻘﻴﻕ ﺃﻫﺩﺍﻑ ﺍﻟﺩﺭﺍﺴﺔ:
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 .1ﺘﺤﺩﻴﺩ ﻤﺠﺘﻤﻊ ﺍﻟﺩﺭﺍﺴﺔ )ﺸﻌﺏ ﺍﻟﺼﻑ ﺍﻟﺤﺎﺩﻱ ﻋﺸﺭ( ﻓﻲ ﻤﺩﺍﺭﺱ ﺍﻟﻤﻠﻙ ﻋﺒﺩﺍﷲ ﺍﻟﺜﺎﻨﻲαα
ﻟﻠﺘﻤﻴﺯ ﺒﻌﻤﺎﻥ.

 .2ﺍﺴﺘﺨﺭﺍﺝ ﺩﻻﻻﺕ ﺍﻟﺼﺩﻕ ﻭﺍﻟﺜﺒﺎﺕ ﻷﺩﺍﺘﻲ ﺍﻟﺩﺭﺍﺴﺔ :ﺃ( ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ،ﺏ( ﻤﻘﻴﺎﺱ

ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.

 .3ﺒﻨﺎﺀ ﺒﺭﻨﺎﻤﺞ ﻋﻼﺠﻲ ﻟﺨﻔﺽ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.

ُ .4ﻁﺒّﻕ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺍﺨﺘﺒﺎﺭﴽ ﻗﺒﻠﻴﴼ ﻭﺒﻌﺩﻴﴼ ﻋﻠﻰ ﺠﻤﻴﻊ ﺃﻓﺭﺍﺩ ﻋﻴﻨﺔ

ﺍﻟﺩﺭﺍﺴﺔ.

 .5ﺇﺠﺭﺍﺀ ﺘﻁﺒﻴﻕ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻋﻠﻰ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺫﻜﻭﺭﴽ ﻭﺇﻨﺎﺜﴼ ،ﺤﻴﺙ ﺃُﺠﺭﻱ

ﺍﻟﺘﻁﺒﻴﻕ ﻓﻲ ﻤﺩﺍﺭﺱ ﺍﻟﻤﻠﻙ ﻋﺒﺩﺍﷲ ﻟﻠﺘﻤﻴﺯ ﻓﻲ ﺍﻟﻔﺼﻝ ﺍﻟﺜﺎﻨﻲ ،2013ﺤﻴﺙ ﺍﻟﺘﻘﻰ ﺍﻟﺒﺎﺤﺙ

ﺒﺎﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻤﺭﺓ ﻜﻝ ﺃﺴﺒﻭﻉ ،ﺃﻤﺎ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ،ﻓﻘﺩ ُﻭ ِ
ﻀﻌﺕ ﻋﻠﻰ ﻗﺎﺌﻤﺔ
ﺍﻻﻨﺘﻅﺎﺭ.
ﺘﺼﻤﻴﻡ ﺍﻟﺩﺭﺍﺴﺔ:
ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ:
ﻗﻴﺎﺱ ﻗﺒﻠﻲ –ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ – ﻗﻴﺎﺱ ﺒﻌﺩﻱ.
O1X O2
ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ:
ﻗﻴﺎﺱ ﻗﺒﻠﻲ – ﻻ ﻤﻌﺎﻟﺠﺔ – ﻗﻴﺎﺱ ﺒﻌﺩﻱ.
O1 O2
ﺍﻟﻤﺘﻐﻴﺭ ﺍﻟﻤﺴﺘﻘﻝ :ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ
ﺍﻟﻤﺘﻐﻴﺭﺍﺕ ﺍﻟﺘﺎﺒﻌﺔ (1 :ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ
 (2ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ
ﺍﻟﺘﺤﻠﻴﻝ ﺍﻹﺤﺼﺎﺌﻲ:
ﺍﺴﺘُ ْﺨﺩﻡ ﺍﻟﻤﻨﻬﺞ ﺸﺒﻪ ﺍﻟﺘﺠﺭﻴﺒﻲ ﻓﻲ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ،ﻭﺫﻟﻙ ﻟﻤﻌﺭﻓﺔ ﻤﺩﻯ ﺘﺄﺜﻴﺭ ﻓﺎﻋﻠﻴﺔ
ْ
ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻭﺍﺴﺘﻘﺼﺎﺀ ﺃﺜﺭﻩ ﻓﻲ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ
ﺍﻟﻤﺘﻤﻴﺯﻴﻥ.
ﺍﺤﺘُ ِﺴﺒﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ
ﻭﻷﻏﺭﺍﺽ ﺍﺨﺘﺒﺎﺭ ﻓﺭﻀﻴﺎﺕ ﺍﻟﺩﺭﺍﺴﺔ ،ﻓﻘﺩ ْ
ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ ﻷﺩﺍﺀ ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﻋﻠﻰ ﺃﺩﺍﺘﻲ ﺍﻟﺩﺭﺍﺴﺔ ،ﻟﻜﻝ ﻤﻥ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ
ﻭﺍﻟﺒﻌﺩﻱ ،ﻜﻤﺎ ﻗﺎﺭﻥ ﺍﻟﺒﺎﺤﺙ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﺍﻟﻘﺒﻠﻴﺔ ﻭﺍﻟﺒﻌﺩﻴﺔ ﺒﺎﺴﺘﺨﺩﺍﻡ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ
ﺍﻟﻤﺼﺎﺤﺏ ) (ANCOVAﺒﻬﺩﻑ ﻀﺒﻁ ﺃﺜﺭ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ﻓﻲ ﺍﻟﻘﻴﺎﺱ ﺍﻟﺒﻌﺩﻱ.
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ﺍﻟﻨﺘﺎﺌﺞ
ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻔﺭﻀﻴﺔ ﺍﻷﻭﻟﻰ:
ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ) ( =0.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ
ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺃﺒﻌﺎﺩﻩ ﺍﻟﻔﺭﻋﻴﺔ ﺘﻌﺯﻯ ﻟﻠﺒﺭﻨﺎﻤﺞ
ﺍﻟﻌﻼﺠﻲ.
ﺍﺤﺘُ ِﺴﺒﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ
ﻭﻟﻔﺤﺹ ﻫﺫﻩ ﺍﻟﻔﺭﻀﻴﺔ ﻓﻘﺩ ْ
ﻟﻜﻝ ﻤﻥ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻓﻲ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ﻭﺍﻟﺒﻌﺩﻱ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ
ﺍﻟﻨﻔﺴﻲ ﺒﺄﺒﻌﺎﺩﻩ ﺍﻷﺭﺒﻌﺔ .ﻭﺍﻟﺠﺩﻭﻝ ) (2ﻴﺒﻴﻥ ﺫﻟﻙ:
)( 2

28.5

4.0

25.0

2.9

28.0

2.8

29.4

3.1

43.8

5.5

36.1

5.2

45.9

4.5

47.3

5.1

60.8

9.6

51.2

4.6

63.3

5.0

64.8

8.2

21.2

3.6

17.4

2.0

21.8

1.9

22.5

2.8

161.5

18.7

133.3

12.3

165.0

10.7

169.3

16.3

ﻴﺘﻀﺢ ﻤﻥ ﺠﺩﻭﻝ) (2ﺍﻟﻔﺭﻭﻕ ﻓﻲ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺒﻌﺩﻴﺔ ﻭﺍﻟﻘﺒﻠﻴﺔ ﺤﻴﺙ ﺍﻨﺨﻔﻀﺕ ﺩﺭﺠﺔ
ﺍﻟﻘﻠﻕ ﻋﻠﻰ ﺠﻤﻴﻊ ﺍﻷﺒﻌﺎﺩ ﻓﻲ ﺍﻟﻘﻴﺎﺱ ﺍﻟﺒﻌﺩﻱ ﻤﻘﺎﺭﻨﺔ ﺒﺎﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ،ﻭﻟﻤﻌﺭﻓﺔ ﺇﻥ ﻜﺎﻨﺕ ﻫﻨﺎﻙ
ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﺒﻴﻥ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ
ﺒﻌﺩ ﺘﺜﺒﻴﺕ ﺃﺜﺭ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ﻟﻜﻝ ﻤﺠﻤﻭﻋﺔ ﺍﺴﺘﺨﺩﻡ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ ،Ancova
ﻭﺍﻟﺠﺩﻭﻝ ) (3ﻴﻭﻀﺢ ﻨﺘﺎﺌﺞ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ.
154

)(ANCOVA

)( 3

557.093

1

557.093

2.786

0.103

12147.673

1

12147.673

60.750

* 0.000

7398.475

37

199.959

20103.240

39

ﻴﺘﺒﻴﻥ ﻤﻥ ﺍﻟﺠﺩﻭﻝ ) (3ﺃﻥ ﺍﻟﻔﺭﻭﻕ ﺒﻴﻥ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺒﻠﻐﺕ ﺍﻟﺩﻻﻟﺔ ﺍﻹﺤﺼﺎﺌﻴﺔ ،ﺤﻴﺙ
ﺒﻠﻐﺕ ﻗﻴﻤﺔ ﻑ ) (60.750ﻭﻫﻲ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﴼ ﻋﻨﺩ ﺍﻟﺩﻻﻟﺔ ) ( =0.05ﻤﻤﺎ ﻴﻌﻨﻲ ﺃﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ
ﻜﺎﻥ ﺫﺍ ﺃﺜﺭ ﻓﻲ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻟﺩﻯ ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻤﻘﺎﺭﻨﺔ ﺒﺎﻓﺭﺍﺩ ﺍﻟﻤﺠﻤﻭﻋﺔ
ﺍﻟﻀﺎﺒﻁﺔ.
ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻔﺭﻀﻴﺔ ﺍﻟﺜﺎﻨﻴﺔ:
ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ) ( =0.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ
ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺘُ ْﻌﺯﻯ ﻟﻠﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ.
ﺍﺤﺘُ ِﺴﺒﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ ﻟﻜﻝ ﻤﻥ
ﻭﻟﻔﺤﺹ ﻫﺫﻩ ﺍﻟﻔﺭﻀﻴﺔ ْ
ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ )ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ( ﻓﻲ ﺍﻟﻘﻴﺎﺱ ﺍﻟﺒﻌﺩﻱ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻭﻴﻅﻬﺭ
ﺍﻟﺠﺩﻭﻝ ) (4ﻨﺘﺎﺌﺞ ﺫﻟﻙ.
)( 4
(

)

20.790

1.992
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31.105

1.477

ﻴﺘﻀﺢ ﻤﻥ ﺍﻟﺠﺩﻭﻝ ) (4ﺍﻟﻔﺭﻕ ﻓﻲ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻟﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺒﻴﻥ ﺍﻟﻤﺠﻤﻭﻋﻪ
ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ،ﻭﻟﻤﻌﺭﻓﺔ ﺩﻻﻟﺔ ﺍﻟﻔﺭﻭﻕ ﺒﻴﻥ ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ )ﺍﻟﺘﺠﺭﻴﺒﻴﺔ
ﻭﺍﻟﻀﺎﺒﻁﺔ( ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺒﻌﺩ ﺘﺜﺒﻴﺕ ﺃﺜﺭ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ﻟﻜﻝ ﻤﺠﻤﻭﻋﺔ ﺍﺴﺘﺨﺩﻡ
ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ  ،Ancovaﻭﺘﺘﻀﺢ ﺍﻟﻨﺘﺎﺌﺞ ﻓﻲ ﺍﻟﺠﺩﻭﻝ ).(5
)(ANCOVA

)( 5

0.00677

1

0.00677

0.22747

0.636

0.99 7

1

03997

33.521

0.000

1.101

37

0.030

2.105

39

(
ﻤﺴﺘﻭﻯ)= 0.05
ﻨﻼﺤﻅ ﻤﻥ ﺍﻟﺠﺩﻭﻝ) (5ﺇﻥ ﻫﻨﺎﻙ ﻓﺭﻭﻗﺎ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ
ﺒﻴﻥ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺼﺎﻟﺢ ﺍﻟﻤﺠﻤﻭﻋﻪ
ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺍﻟﺘﻲ ﻁﺒﻕ ﻋﻠﻴﻬﺎ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻤﻤﺎ ﻴﺩﻝ ﻋﻠﻰ ﺍﻷﺜﺭ ﺍﻹﻴﺠﺎﺒﻲ ﻟﻠﺒﺭﻨﺎﻤﺞ.
ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻔﺭﻀﻴﺔ ﺍﻟﺜﺎﻟﺜﺔ:
ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ) ( = 00.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ
ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ )ﺫﻜﻭﺭ ،ﺇﻨﺎﺙ( ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺘﻌﺯﻯ
ﻟﻠﺠﻨﺱ .ﻭﻟﻔﺤﺹ ﻫﺫﻩ ﺍﻟﻔﺭﻀﻴﺔ ﺘﻡ ﺤﺴﺎﺏ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ
ﻟﻠﻘﻴﺎﺴﺎﺕ ﺍﻟﻘﺒﻠﻴﺔ ﻭﺍﻟﺒﻌﺩﻴﺔ ﻟﻠﺫﻜﻭﺭ ﻭﺍﻹﻨﺎﺙ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺍﻟﺠﺩﻭﻝ ) (6ﻴﻭﻀﺢ
ﺫﻟﻙ.
)( 6

27.4000

2.4585

31.3000

2.3118

44.5000

3.7786

50.1000

4.7481

57.9000

3.6652

71.7000

4.7387

21.2300

2.4716

23.8600

2.4878
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ﻭﻟﻤﻌﺭﻓﺔ ﺇﻥ ﻜﺎﻨﺕ ﻫﻨﺎﻙ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﺘُ ْﻌﺯﻯ ﻟﺘﻔﺎﻋﻝ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻊ
ﻤﺠﻤﻭﻋﺘﻲ ﺍﻟﺫﻜﻭﺭ ﻭﺍﻹﻨﺎﺙ ﺒﻌﺩ ﺘﺜﺒﻴﺕ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ﻟﻜﻝ ﻤﺠﻤﻭﻋﺔ ،ﺘﻡ ﺍﺴﺘﺨﺩﺍﻡ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ
ﺍﻟﻤﺸﺘﺭﻙ  ANCOVAﻭﻴﻅﻬﺭ ﺍﻟﺠﺩﻭﻝ ) (7ﻨﺘﺎﺌﺞ ﺫﻟﻙ.
)(ANCOVA

)( 7

-

×

67.110

1

67.110

0.723

0.401

4012.014

1

4012.014

43.213

0.000

12516.401

1

12546.401

134.811

* 0.000

228.869

1

228.869

2.465

0.125

3249.531

35

92.844

20073.925

39

ﻴﺘﻀﺢ ﻤﻥ ﺍﻟﺠﺩﻭﻝ ﺍﻟﺴﺎﺒﻕ ﺃﻥ ﻗﻴﻤﺔ ﻑ ﺘﺴﺎﻭﻱ ) (43.313ﻭﻫﻲ ﺩﺍﻟﺔ ﺇﺤﺼﺎﺌﻴﴼ ﻋﻨﺩ
ﻻ ﻓﻲ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻟﺩﻯ ﺃﻓﺭﺍﺩ ﺍﻟﻌﻴﻨﺔ ﺍﻟﺫﻜﻭﺭ
) (0.05ﻤﻤﺎ ﻴﻌﻨﻲ ﺃﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻜﺎﻥ ﻓﻌﺎ ً
ﻤﻘﺎﺭﻨﺔ ﻤﻊ ﺍﻹﻨﺎﺙ .ﻭﻟﻤﻌﺭﻓﺔ ﻫﻝ ﻫﻨﺎﻙ ﺘﻔﺎﻋﻝ ﺒﻴﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻭﺍﻟﺠﻨﺱ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ.
ﺍﺤﺘُ ِﺴﺒﺕ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﺤﺴﺎﺒﻴﺔ ﻭﺍﻻﻨﺤﺭﺍﻓﺎﺕ ﺍﻟﻤﻌﻴﺎﺭﻴﺔ ﻟﻠﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ
ﻓﻘﺩ ْ
ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻭﻴﻅﻬﺭ ﺍﻟﺠﺩﻭﻝ ) (8ﻨﺘﺎﺌﺞ ﺫﻟﻙ.
)( 8
) ( 20
30.01 53

) ( 20
0.223
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28.880

0.226

ﻴﺘﻀﺢ ﻤﻥ ﺍﻟﺠﺩﻭﻝ ﺃﻥ ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻟﻺﻨﺎﺙ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺃﺩﻨﻰ ﻤﻥ
ﺍﻟﻤﺘﻭﺴﻁ ﺍﻟﺤﺴﺎﺒﻲ ﻟﻠﺫﻜﻭﺭ ،ﻤﻤﺎ ﻴﺅﻜﺩ ﺃﻥ ﺍﻟﻔﺭﻭﻕ ﻜﺎﻨﺕ ﻟﺼﺎﻟﺢ ﺍﻟﺫﻜﻭﺭ.
ﻭﻟﻤﻌﺭﻓﺔ ﺇﻥ ﻜﺎﻥ ﻫﻨﺎﻙ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﺘُ ْﻌﺯﻯ ﻟﺘﻔﺎﻋﻝ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻊ
ﻤﺠﻤﻭﻋﺘﻲ ﺍﻟﺫﻜﻭﺭ ﻭﺍﻹﻨﺎﺙ ﺒﻌﺩ ﺘﺜﺒﻴﺕ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ﻟﻜﻝ ﻤﺠﻤﻭﻋﺔ ﺘﻡ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ
ﺍﻟﻤﺼﺎﺤﺏ  Ancovaﻭﺍﻟﺠﺩﻭﻝ ) (9ﻴﻭﻀﺢ ﺫﻟﻙ.
)(ANCOVA

)( 9

-

×

0.036

1

0.03569

1.499

0.229

1.025

1

1.025

43.036

0.000000142

0.214

1

0.214

9.002

0.00495

0.047

1

0.047

1.987

0.167

0.833

35

0.024

2.155

39

ﺒﻤﺎ ﺃﻥ ﺍﻟﺩﻻﻟﺔ ﻟﺘﻔﺎﻋﻝ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻊ ﺍﻟﺠﻨﺱ ﺃﻜﺒﺭ ﻤﻥ  0.05ﺇﺫ ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ
ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ﺍﻟﺩﻻﻟﺔ ) ( = 0.05ﺒﻴﻥ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﺤﺴﺎﺏ
ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺘُ ْﻌﺯﻯ ﻟﺘﻔﺎﻋﻝ ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻊ ﺍﻟﺠﻨﺱ.
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ﺍﻟﻤﻨﺎﻗﺸﺔ ﻭﺍﻟﺘﻭﺼﻴﺎﺕ
ﻤﻨﺎﻗﺸﺔ ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻔﺭﻀﻴﺔ ﺍﻷﻭﻟﻰ:

ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ) ( =0.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ

ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﺍﻟﻘﻠﻕ ﻭﺃﺒﻌﺎﺩﻩ ﺍﻟﻔﺭﻋﻴﺔ ﺘُ ْﻌﺯﻯ ﻟﻠﺒﺭﻨﺎﻤﺞ.
ﻓﻘﺩ ﺃﻅﻬﺭ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ ﺃﻥ ﺍﻟﻔﺭﻭﻕ ﻓﻲ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺒﻴﻥ ﺍﻟﻤﺠﻤﻭﻋﺔ

ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ﺒﻠﻐﺕ ﺍﻟﺩﻻﻟﺔ ﺍﻹﺤﺼﺎﺌﻴﺔ ،ﻓﻘﺩ ﺃﻅﻬﺭ ﺃﻓﺭﺍﺩ ﺍﻟﻤﺠﻤﻭﻋﺔ
ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺍﻨﺨﻔﺎﻀﴼ ﻓﻲ ﺍﻟﻘﻠﻕ ﺒﻴﻥ ﺍﻟﻘﻴﺎﺱ ﺍﻟﻘﺒﻠﻲ ﻭﺍﻟﻘﻴﺎﺱ ﺍﻟﺒﻌﺩﻱ ﻤﻘﺎﺭﻨﺔ ﺒﺎﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ
ﻭﻴﻤﻜﻥ ﺘﻔﺴﻴﺭ ﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺇﻟﻰ ﺍﻻﺴﺘﺭﺍﺘﻴﺠﻴﺎﺕ ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﺘﻲ ﺍﺴﺘﺨﺩﻤﻬﺎ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ

،ﺤﻴﺙ ﺍﺴﺘﺨﺩﻡ ﻓﻴﻬﺎ ﺃﺴﺎﻟﻴﺏ ﻤﺜﻝ ﺍﻟﻤﻨﺎﻗﺸﺔ ،ﻭﺍﻟﻭﺍﺠﺒﺎﺕ ﺍﻟﻤﻨﺯﻟﻴﺔ،ﻭﻟﻌﺏ ﺍﻟﺩﻭﺭ ،ﻭﻜﻴﻔﻴﺔ ﺍﻟﺘﻌﺎﻤﻝ
ﻤﻊ ﺍﻟﻘﻠﻕ .ﻭﻫﺫﻩ ﺍﻷﺴﺎﻟﻴﺏ ﻗﺩ ﺃﺴﻬﻤﺕ ﻓﻲ ﻤﺴﺎﻋﺩﺓ ﺍﻟﻁﻠﺒﺔ ﻋﻠﻰ ﺍﻟﺘﺨﻠﺹ ﻤﻥ ﻤﺸﺎﻋﺭ ﺍﻟﻘﻠﻕ،

ﺤﻴﺙ ﻜﺎﻥ ﺍﻟﺒﺎﺤﺙ ﻴﺸﺭﺡ ﻓﻲ ﻜﻝ ﺠﻠﺴﺔ ﺍﻟﻤﻬﺎﺭﺓ ﻟﻠﻁﻠﺒﺔ ﻭﻴﻨﺎﻗﺸﻬﺎ ،ﻭﻴﻌﺯﺯ ﺍﻷﻓﻜﺎﺭ ﺍﻹﻴﺠﺎﺒﻴﺔ
ﻭﻴﻔﻨﺩ ﺍﻷﻓﻜﺎﺭ ﺍﻟﺴﻠﺒﻴﺔ ،ﻭﻜﺎﻥ ﺍﻟﺒﺎﺤﺙ ﻴﺭﻜﺯ ﻓﻲ ﺍﻟﺒﺩﺍﻴﺔ ﻋﻠﻰ ﺍﻟﺠﺎﻨﺏ ﺍﻟﻤﻌﺭﻓﻲ ،ﺜﻡ ﺒﻌﺩ ﺃﻥ ﻴﻘﻨﻊ

ﺃﻓﺭﺍﺩ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺒﺎﻟﻤﻬﺎﺭﺓ ﻤﻥ ﺨﻼﻝ ﺍﻟﻤﻨﺎﻗﺸﺔ ،ﻴﺒﺩﺃ ﺒﻌﺭﺽ ﺍﻟﻤﻬﺎﺭﺓ ﺴﻠﻭﻜﻴﴼ ﺃﻤﺎﻤﻬﻡ ،ﺜﻡ ﻴﻁﻠﺏ

ﻤﻥ ﻁﺎﻟﺒﻴﻥ ﺍﻟﻘﻴﺎﻡ ﺒﻌﻤﻝ ﺍﻟﻤﻬﺎﺭﺓ ،ﻭﻴﻘﺴﻡ ﺒﻌﺩ ﺫﻟﻙ ﺍﻟﻁﻠﺒﺔ ﺇﻟﻰ ﻤﺠﻤﻭﻋﺎﺕ ﺼﻐﻴﺭﺓ ﻟﻠﺘﺩﺭﺏ ﺴﻠﻭﻜﻴﴼ
ﻋﻠﻰ ﺍﻟﻤﻬﺎﺭﺓ ،ﻭﻫﺫﺍ ﻫﻭ ﺍﻟﺠﺎﻨﺏ ﺍﻟﺴﻠﻭﻜﻲ ،ﺍﻟﺫﻱ ﺭﻜﺯ ﻋﻠﻴﻪ ﺍﻟﺒﺎﺤﺙ ﻤﻤﺎ ﺃ ّﺩﻯ ﺇﻟﻰ ﺨﻔﺽ ﺍﻟﻘﻠﻕ

ﻋﻨﺩ ﻤﻌﻅﻡ ﺃﻓﺭﺍﺩ ﺍﻟﻤﺠﻤﻭﻋﺔ ﻋﻠﻰ ﻤﻌﻅﻡ ﺍﻷﺒﻌﺎﺩ.

ﻭﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺘﺘﻔﻕ ﻤﻊ ﻨﺘﺎﺌﺞ ﺩﺭﺍﺴﺔ )ﻤﺎﺠﺎﻥ (Machan 2000 ،ﻭﺩﺭﺍﺴﺔ ﺭﻭﺒﻨﺴﻭﻥ

ﻭﻜﻭﻙ ) (Robinson & Cook, 2004ﻭﺩﺭﺍﺴﺔ ﻭﻴﻠﺴﻭ ﻭﺴﺘﻴﻠﺯﺭ )Wilson & Stelzer,
 (2004ﻓﻘﺩ ﺃﺸﺎﺭﺕ ﻨﺘﺎﺌﺞ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺇﻟﻰ ﺍﻷﺜﺭ ﺍﻹﻴﺠﺎﺒﻲ ﻋﻠﻰ ﺍﻨﺨﻔﺎﺽ ﺍﻟﻘﻠﻕ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ

ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﺍﻟﺫﻴﻥ ﺘﻌﺭﻀﻭﺍ ﻟﺒﺭﻨﺎﻤﺞ ﻋﻼﺠﻲ ،ﻭﺍﺘﻔﻘﺕ ﻜﺫﻟﻙ ﻤﻊ ﺩﺭﺍﺴﺔ )ﺍﻟﺨﻭﺍﺠﺎ (2003 ،ﺍﻟﺘﻲ
ﺃﺸﺎﺭﺕ ﻨﺘﺎﺌﺠﻬﺎ ﺇﻟﻰ ﺍﻨﺨﻔﺎﺽ ﺍﻟﻘﻠﻕ.

ﺃﻤﺎ ﻓﻲ ﻤﺎ ﻴﺘﻌﻠﻕ ﺒﺎﻷﺒﻌﺎﺩ ﺍﻷﺭﺒﻌﺔ :ﺍﻟﻔﺴﻴﻭﻟﻭﺠﻲ ﻭﺍﻟﻤﻌﺭﻓﻲ ﻭﺍﻟﻨﻔﺴﻲ ﻭﺍﻟﺒﻴﻨﺸﺨﺼﻲ،

ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺘﺤﻠﻴﻝ ﺃﻥ ﺍﻟﻔﺭﻭﻕ ﺒﻴﻥ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﻟﻠﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻤﺠﻤﻭﻋﺔ
ﺍﻟﻀﺎﺒﻁﺔ ،ﺒﻠﻐﺕ ﺍﻟﺩﻻﻟﺔ ﺍﻹﺤﺼﺎﺌﻴﺔ ﻜﻤﺎ ﺃﺸﺎﺭﺕ ﺇﻟﻴﻬﺎ ﺍﻟﻘﻴﺎﺴﺎﺕ ﺍﻟﻘﺒﻠﻴﺔ ﻭﺍﻟﺒﻌﺩﻴﺔ ﻟﻜﻝ ﻤﻥ
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ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ .ﻭﻴﻤﻜﻥ ﻋﺯﻭ ﺘﻠﻙ ﺍﻟﻨﺘﻴﺠﺔ ﺒﺄﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ

ﺍﻟﻤﻘﺘﺭﺡ ﻗﺩ ﺭﻜﺯ ﻋﻠﻰ ﺍﻟﺘﺩﺭﻴﺒﺎﺕ ﺍﻟﺴﻠﻭﻜﻴﺔ ،ﻜﺫﻟﻙ ﻜﺎﻥ ﺍﺠﺘﻤﺎﻉ ﻭﻤﻨﺎﻗﺸﺔ ﺍﻟﻁﻠﺒﺔ ﻤﻊ ﺒﻌﻀﻬﻡ
ﺒﻌﻀﴼ ﻓﻲ ﻤﺠﻤﻭﻋﺔ ﻭﺍﺤﺩﺓ ﺤﻭﻝ ﻤﺸﻜﻼﺘﻬﻡ ،ﻭﺘﺩﺭﻴﺒﻬﻡ ﻋﻠﻰ ﻜﻴﻔﻴﺔ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﻫﺫﻩ ﺍﻟﻤﺸﻜﻼﺕ
ﻗﺩ ﺃﺩﻯ ﺇﻟﻰ ﺍﻨﺨﻔﺎﺽ ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻟﺩﻴﻬﻡ.

ﻤﻨﺎﻗﺸﺔ ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻔﺭﻀﻴﺔ ﺍﻟﺜﺎﻨﻴﺔ:

ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ) ( =0.05ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ

ﺍﻟﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻀﺎﺒﻁﺔ ﻋﻠﻰ ﻤﻘﻴﺎﺱ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺘُ ْﻌﺯﻯ ﻟﻠﺒﺭﻨﺎﻤﺞ.
ﺃﻅﻬﺭ ﺘﺤﻠﻴﻝ ﺍﻟﺘﺒﺎﻴﻥ ﺍﻟﻤﺸﺘﺭﻙ ﺃﻥ ﺍﻟﻔﺭﻭﻕ ﻓﻲ ﺍﻟﻤﺘﻭﺴﻁﺎﺕ ﺒﻴﻥ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ

ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ﻗﺩ ﺒﻠﻐﺕ ﺍﻟﺩﻻﻟﺔ ،ﻜﻤﺎ ﺃﺸﺎﺭﺕ ﻤﺘﻭﺴﻁﺎﺕ ﺍﻟﻘﻴﺎﺴﺎﺕ ﺍﻟﻘﺒﻠﻴﺔ ﻭﺍﻟﺒﻌﺩﻴﺔ ﻟﻜﻝ
ﻤﻥ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ،ﻓﻘﺩ ﺃﻅﻬﺭ ﺃﻓﺭﺍﺩ ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺘﺤﺴﻨﴼ
ﻓﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻤﻘﺎﺭﻨﺔ ﺒﺎﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﻀﺎﺒﻁﺔ ،ﻭﻴﻤﻜﻥ ﻋﺯﻭ ﺘﻠﻙ ﺍﻟﻨﺘﻴﺠﺔ ﺇﻟﻰ ﻓﺎﻋﻠﻴﺔ ﺍﻟﺒﺭﻨﺎﻤﺞ
ﺍﻟﻌﻼﺠﻲ ﺍﻟﻤﻘﺘﺭﺡ ﻟﻠﺘﺩﺭﻴﺏ ﻋﻠﻰ ﻤﻬﺎﺭﺍﺕ ﺨﻔﺽ ﺍﻟﻘﻠﻕ ﻭﺘﻨﻤﻴﺔ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ،ﺤﻴﺙ ﺘﻀﻤﻥ
ﺍﻟﺒﺭﻨﺎﻤﺞ ﻤﻬﺎﺭﺍﺕ ﺸﺎﻤﻠﺔ ﺘﻐﻁﻲ ﺠﻭﺍﻨﺏ ﻀﻌﻑ ﻟﺩﻯ ﺍﻟﻁﻠﺒﺔ ﻓﻲ ﻜﻴﻔﻴﺔ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﻤﺸﻜﻼﺕ.

ﻓﻬﺫﻩ ﺍﻟﺘﺩﺭﻴﺒﺎﺕ ﺘﺘﻀﻤﻥ ﺘﻨﻅﻴﻡ ﺍﻷﺴﺎﻟﻴﺏ ﺍﻟﻤﻌﺭﻓﻴﺔ ﺍﻟﻔﻜﺭﻴﺔ ﻓﻲ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ ﺍﻟﻤﺸﻜﻠﺔ ﻀﻤﻥ

ﺨﻁﻭﺍﺕ ﻤﺘﺴﻠﺴﻠﺔ ،ﺤﻴﺙ ﻴﻌﻠﻡ ﻫﺫﺍ ﺍﻷﺴﻠﻭﺏ ﺍﻟﻁﺎﻟﺏ ﻜﻴﻑ ﻴﺤﺩﺩ ﻤﺸﻜﻠﺘﻪ ،ﻭﺍﻟﺭﻏﺒﺔ ﻓﻲ ﺍﻟﺘﻐﻴﻴﺭ.

ﺜﻡ ﺘﻌﻠﻴﻤﻪ ﺃﻥ ﻫﻨﺎﻙ ﺒﺩﺍﺌﻝ ﻜﺜﻴﺭﺓ ﻟﺤﻝ ﺍﻟﻤﺸﻜﻠﺔ ،ﺜﻡ ﻜﻴﻑ ﺘﺨﺘﺎﺭ ﺍﻟﺒﺩﻴﻝ ﺍﻟﻤﻨﺎﺴﺏ .ﺇﻥ ﺘﺯﻭﻴﺩ ﺍﻟﻁﻠﺒﺔ
ﺒﻤﺜﻝ ﻫﺫﻩ ﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﺘﻲ ﻴﻔﺘﻘﺭﻭﻥ ﺇﻟﻴﻬﺎ ﺒﺎﻹﻀﺎﻓﺔ ﺇﻟﻰ ﻨﻤﺫﺠﺔ ﻜﻝ ﺨﻁﻭﺓ ﻤﻥ ﺍﻟﺨﻁﻭﺍﺕ ﺩﺍﺨﻝ

ﺍﻟﺠﻠﺴﺔ ﺍﻟﻌﻼﺠﻴﺔ ،ﺜﻡ ﺩﻋﻤﻬﺎ ﺒﻭﺍﺠﺏ ﺒﻴﺘﻲ ﻜﻠﻬﺎ ﺘﻬﺩﻑ ﺍﻟﻰ ﺯﻴﺎﺩﺓ ﻭﻋﻲ ﺍﻟﻁﺎﻟﺏ ﺒﻨﻔﺴﻪ ،ﻭﺘﻌﺩﻴﻝ
ﺃﺴﻠﻭﺏ ﺘﻌﺎﻤﻠﻪ ﻤﻊ ﺍﻵﺨﺭﻴﻥ .ﺇﻥ ﺩﻭﺭ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻟﻠﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ ﺍﻟﺘﻲ ﺘﻌﺭﻀﺕ
ﻟﻠﺘﺩﺭﻴﺏ ﻗﺩ ﻜﺎﻥ ﺃﺤﺩ ﺍﻟﻌﻭﺍﻤﻝ ﺍﻟﻤﺴﺎﻋﺩﺓ ﻓﻲ ﺍﻟﻨﺘﻴﺠﺔ ﺍﻟﺘﻲ ﺘﻡ ﺍﻟﺘﻭﺼﻝ ﺇﻟﻴﻬﺎ .ﻓﺎﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ

ﺍﻟﺠﻤﻌﻲ ﻴﻤﺘﺎﺯ ﺒﺄﻨﻪ ﻴﻀﻡ ﻤﺠﻤﻭﻋﺔ ﻤﻥ ﺍﻟﻁﻠﺒﺔ ﺍﻟﺫﻴﻥ ﻴﻌﺎﻨﻭﻥ ﺘﻘﺭﻴﺒﴼ ﻤﻥ ﺍﻟﻤﺸﻜﻠﺔ ﻨﻔﺴﻬﺎ،

ﻓﻭﺠﻭﺩﻫﻡ ﻀﻤﻥ ﺠﻭ ﺩﺍﻓﺊ ﻭﺁﻤﻥ ﻭﻭﺩﻱ ،ﻴﺴﻬﻝ ﺒﺎﻟﺘﺎﻟﻲ ﻋﻤﻠﻴﺔ ﺍﻻﺘﺼﺎﻝ ﺒﻴﻨﻬﻡ ،ﺤﻴﺙ ﻴﻌﻤﻝ ﺫﻟﻙ
ﻋﻠﻰ ﺯﻴﺎﺩﺓ ﺍﻟﻭﻋﻲ ﺒﺎﻟﻤﺸﻜﻠﺔ .ﻭﻫﺫﻩ ﺍﻟﻨﺘﻴﺠﺔ ﺘﺘﻔﻕ ﻤﻊ ﻨﺘﺎﺌﺞ ﺩﺭﺍﺴﺔ ﻫﻭﺝ ﻭﺭﻴﻨﺯﻭﻟﻲ )& Hoge

 ،(Renzulli, 2005ﻭﺩﺭﺍﺴﺔ ﻭﻴﻔﺭﻭﻤﺎﺜﻴﻭﺱ ) ،(weaver&matheus, 2001ﺍﻟﺘﻲ ﺃﺸﺎﺭﺕ
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ﻨﺘﺎﺌﺠﻬﻤﺎ ﺇﻟﻰ ﻓﺎﻋﻠﻴﺔ ﺒﺭﺍﻤﺞ ﺍﻹﺭﺸﺎﺩ ﺍﻟﻌﻼﺠﻴﺔ ﺍﻟﺘﻲ ﺘﺴﺘﺨﺩﻡ ﺍﻟﺘﺩﺭﻴﺒﺎﺕ ﻓﻲ ﺘﺤﺴﻴﻥ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ

ﻟﺩﻯ ﺍﻷﻓﺭﺍﺩ.

ﻤﻨﺎﻗﺸﺔ ﺍﻟﻨﺘﺎﺌﺞ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺒﺎﻟﻔﺭﻀﻴﺔ ﺍﻟﺜﺎﻟﺜﺔ:

ﻻ ﺘﻭﺠﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻟﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ )=0.05

( ﺒﻴﻥ ﻤﺘﻭﺴﻁﺎﺕ ﺩﺭﺠﺎﺕ

ﺍﻟﻤﺠﻤﻭﻋﺔ ﺍﻟﺘﺠﺭﻴﺒﻴﺔ )ﺫﻜﻭﺭ ﻭﺇﻨﺎﺙ( ﺘُ ْﻌﺯﻯ ﻟﻠﺘﻔﺎﻋﻝ ﺒﻴﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻭﺍﻟﺠﻨﺱ.
ﻓﻘﺩ ﺃﻅﻬﺭﺕ ﻨﺘﺎﺌﺞ ﺍﻟﺩﺭﺍﺴﺔ ﻋﺩﻡ ﻭﺠﻭﺩ ﺘﻔﺎﻋﻝ ﺒﻴﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻭﺍﻟﺠﻨﺱ )ﺫﻜﻭﺭ،

ﺇﻨﺎﺙ( ﻭﻗﺩ ﻴﻔﺴﺭ ﻫﺫﺍ ﺒﺄﻥ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺍﻟﻌﻼﺠﻲ ﻟﻡ ﻴﻜﻥ ﻤﺘﺤﻴﺯﴽ ﻟﺠﻨﺱ ﺩﻭﻥ ﺍﻵﺨﺭ ،ﻜﻤﺎ ﻗﺩ ﻴﻔﺴﺭ
ﺒﺄﻥ ﺍﻷﻨﺸﻁﺔ ﺍﻟﺘﻲ ُﻓﻨّ َﺩﺕ ﺨﻼﻝ ﺠﻠﺴﺎﺕ ﺍﻟﺒﺭﻨﺎﻤﺞ ﺃُ ْﻋﻁﻴﺕ ﻟﻠﺫﻜﻭﺭ ﻭﺍﻹﻨﺎﺙ ﻋﻠﻰ ﺤﺩ ﺴﻭﺍﺀ ،ﻜﻤﺎ

ﺘﻔﺴﺭ ﺍﻟﻨﺘﺎﺌﺞ ﺒﺘﺠﺎﻨﺱ ﻋﻴﻨﺔ ﺍﻟﺩﺭﺍﺴﺔ؛ ﺤﻴﺙ ﺇﻥ ﺍﻟﻁﻼﺏ ﻭﺍﻟﻁﺎﻟﺒﺎﺕ ﻤﻥ ﺍﻟﻔﺌﺔ ﺍﻟﻌﻤﺭﻴﺔ ﻨﻔﺴﻬﺎ
ﺘﻘﺭﻴﺒﴼ ﻭﻗﺩ ُﺸ ّﺨﺼﻭﺍ ﻋﻠﻰ ﺃﻨﻬﻡ ﻁﻠﺒﺔ ﻤﺘﻤﻴﺯﻭﻥ ،ﻜﻤﺎ ﻗﺩ ﺘﻔﺴﺭ ﺍﻟﻨﺘﺎﺌﺞ ﺃﻴﻀﴼ ﺒﺄﻥ ﺍﻟﺠﻠﺴﺎﺕ

ﺍﻟﻌﻼﺠﻴﺔ ﻗﺩ ﻨُ ّﻔﺫﺕ ﻤﻥ ﺍﻟﺒﺎﺤﺙ؛ ﻤﻊ ﺍﻟﻁﻠﺒﺔ ﻤﻥ ﺍﻟﺠﻨﺴﻴﻥ ﺩﺍﺨﻝ ﺍﻟﺼﻔﻭﻑ ﺒﺎﻟﻨﺴﺒﺔ ﻟﻠﻁﻠﺒﺔ ﺍﻟﺫﻜﻭﺭ
ﻭﺍﻹﻨﺎﺙ.

 -ﺍﻟﺘﻭﺼﻴﺎﺕ:

 -1ﻓﻲ ﻀﻭﺀ ﻤﺎ ﺍﻨﺘﻬﺕ ﺇﻟﻴﻪ ﻫﺫﻩ ﺍﻟﺩﺭﺍﺴﺔ ﻤﻥ ﻨﺘﺎﺌﺞ ،ﻴﻭﺼﻲ ﺍﻟﺒﺎﺤﺙ ﺒﻀﺭﻭﺭﺓ ﺍﻻﻫﺘﻤﺎﻡ
ﺒﺘﻭﻀﻴﺢ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻭﻤﻔﻬﻭﻡ ﺍﻟﻘﻠﻕ ﻟﻠﻁﻠﺒﺔ ﻓﻲ ﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺩﺭﺍﺴﻴﺔ ﻓﻲ ﺍﻟﻤﺭﺍﺤﻝ ﺍﻟﻤﺨﺘﻠﻔﺔ.

 -2ﺘﺼﻤﻴﻡ ﺒﺭﺍﻤﺞ ﺇﺭﺸﺎﺩﻴﺔ ﺘﻨﺎﺴﺏ ﻤﺴﺘﻭﻴﺎﺕ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺨﺘﻠﻔﺔ ﺴﻭﺍﺀ ﺍﻟﻤﺘﻤﻴﺯﻭﻥ ﺃﻡ ﺍﻟﻌﺎﺩﻴﻭﻥ.
 -3ﺇﺠﺭﺍﺀ ﺍﻟﻤﺯﻴﺩ ﻤﻥ ﺍﻟﺩﺭﺍﺴﺎﺕ ﺤﻭﻝ ﻫﺫﺍ ﺍﻟﻤﻭﻀﻭﻉ ﻟﻤﺴﺎﻋﺩﺓ ﺍﻟﻤﺭﺸﺩﻴﻥ ﻓﻲ ﺍﻟﺘﻌﺎﻤﻝ ﻤﻊ
ﺍﻟﻘﻠﻕ ﺍﻟﻨﻔﺴﻲ ﻭﺘﺩﻨﻲ ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ،ﻭﺇﻋﺩﺍﺩ ﺒﺭﺍﻤﺞ ﺘﻭﺠﻴﻪ ﺠﻤﻌﻲ ﻟﺫﻟﻙ.
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 ﺠﺭﻭﺍﻥ ،ﻓﺘﺤﻲ ) .(2002ﺤﺎﺠﺎﺕ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﺍﻟﻤﺘﻔﻭﻗﻴﻥ ﻭﻤﺸﻜﻼﺘﻬﻡ ،ﻭﺭﻗﺔ ﻋﻤﻝ ﻤﻘﺩﻤﺔ ﺇﻟﻰ ﺍﻟﻤﺅﺘﻤﺭﺍﻟﻌﺭﺒﻲ ﺍﻟﺜﺎﻨﻲ ﻟﻠﻤﺘﻤﻴﺯﻴﻥ ﻭﺍﻟﻤﺘﻔﻭﻗﻴﻥ ،ﺍﻟﺘﺭﺒﻴﺔ ﺍﻹﺒﺩﺍﻋﻴﺔ ..ﺃﻓﻀﻝ ﺍﺴﺘﺜﻤﺎﺭ ﻟﻠﻤﺴﺘﻘﺒﻝ .ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.
 ﺍﻟﺨﻭﺍﺠﺎ ،ﻋﺒﺩ ﺍﻟﻔﺘﺎﺡ ) .(2003ﻓﺎﻋﻠﻴﺔ ﺒﺭﻨﺎﻤﺞ ﺇﺭﺸﺎﺩ ﺠﻤﻌﻲ ﻴﺴﺘﻨﺩ ﺇﻟﻰ ﺍﻻﺘﺠﺎﻩ ﺍﻟﻌﻘﻼﻨﻲ ﻭﺃﺴﻠﻭﺏ ﺤﻝﺍﻟﻤﺸﻜﻼﺕ ﻓﻲ ﺨﻔﺽ ﺍﻟﻀﻐﻭﻁ ﺍﻟﻨﻔﺴﻴﺔ ﺍﻟﺘﻲ ﺘﻭﺍﺠﻪ ﺍﻟﻁﻠﺒﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﺘﻨﻤﻴﺔ ﺘﻜﻴﻔﻬﻡ .ﺭﺴﺎﻟﺔ ﺩﻜﺘﻭﺭﺍﻩ ﻏﻴﺭ
ﻤﻨﺸﻭﺭﺓ ،ﺠﺎﻤﻌﺔ ﻋﻤﺎﻥ ﺍﻟﻌﺭﺒﻴﺔ ،ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.
 ﺍﻟﺩﺍﻫﺭﻱ ،ﺼﺎﻟﺢ ) .(2005ﺴﻴﻜﻭﻟﻭﺠﻴﺔ ﺭﻋﺎﻴﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ،ﺩﺍﺭ ﻭﺍﺌﻝ ﻟﻠﻨﺸﺭ ،ﺍﻟﻁﺒﻌﺔ ﺍﻟﺜﺎﻨﻴﺔ ،ﻋﻤﺎﻥ ،ﺍﻷﺭﺩﻥ.ﺭﻀﻭﺍﻥ،ﺴﺎﻤﺭ).(2007ﺍﻟﺼﺤﺔ ﺍﻟﻨﻔﺴﻴﺔ ،ﺩﺍﺭ ﺍﻟﻤﺴﻴﺭﺓ،ﺍﻟﻁﺒﻌﺔ ﺍﻷﻭﻟﻰ ،ﻋﻤﺎﻥ ﺍﻷﺭﺩﻥ
 ﺍﻟﺯﻋﺒﻲ ،ﺃﺤﻤﺩ ) .(2005ﺍﻟﻌﻼﻗﺔ ﺒﻴﻥ ﺍﻻﻜﺘﺌﺎﺏ ﻭﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﻟﺩﻯ ﻁﻠﺒﺔ ﺍﻟﻤﺭﺤﻠﺔ ﺍﻟﺜﺎﻨﻭﻴﺔ ﻤﻥ ﺍﻟﺠﻨﺴﻴﻥ،ﺍﻟﻤﺠﻠﺔ ﺍﻟﺘﺭﺒﻭﻴﺔ ،ﺍﻟﺠﺎﻤﻌﺔ ﺍﻷﺭﺩﻨﻴﺔ ،ﺍﻷﺭﺩﻥ ،ﺍﻟﻌﺩﺩ  ،8ﺹ .75-13
 ﺍﻟﺴﺭﻭﺭ ،ﻨﺎﺩﻴﺎ) .(1998ﻤﺩﺨﻝ ﺇﻟﻰ ﺘﺭﺒﻴﺔ ﺍﻟﻤﺘﻤﻴﺯﻴﻥ ﻭﺍﻟﻤﻭﻫﻭﺒﻴﻥ ،ﺩﺍﺭ ﺍﻟﻔﻜﺭ ،ﺍﻟﻁﺒﻌﺔ ﺍﻷﻭﻟﻰ،ﻋﻤﺎﻥ ﺍﻷﺭﺩﻥ ﺍﻟﻅﺎﻫﺭ ،ﻗﺤﻁﺎﻥ) .(2010ﻤﻔﻬﻭﻡ ﺍﻟﺫﺍﺕ ﺒﻴﻥ ﺍﻟﻨﻅﺭﻴﺔ ﻭﺍﻟﺘﻁﺒﻴﻕ ،ﺩﺍﺭ ﻭﺍﺌﻝ ﻟﻠﻨﺸﺭ ،ﺍﻟﻁﺒﻌﺔ ﺍﻟﺜﺎﻨﻴﺔ،ﻋﻤﺎﻥﺍﻻﺭﺩﻥ
 ﻋﺒﺩ ﺍﻟﻤﻌﻁﻲ ،ﺤﺴﻥ ) .(2006ﻀﻐﻭﻁ ﺍﻟﺤﻴﺎﺓ ﻭﺃﺴﺎﻟﻴﺏ ﻤﻭﺍﺠﻬﺘﻬﺎ ،ﻋﺎﻟﻡ ﺍﻟﻜﺘﺏ ،ﺍﻟﻁﺒﻌﺔ ﺍﻟﺭﺍﺒﻌﺔ،ﺍﻟﻘﺎﻫﺭﺓ. ﻓﺭﺝ ،ﻁﺭﻴﻑ ) .(1998ﺘﻭﻜﻴﺩ ﺍﻟﺫﺍﺕ ،ﻤﺩﺨﻝ ﻟﺘﻨﻤﻴﺔ ﺍﻟﻜﻔﺎﺀﺓ ﺍﻟﺸﺨﺼﻴﺔ ،ﻤﻜﺘﺒﺔ ﺍﻷﻨﺠﻭ ﻤﺼﺭﻴﻪ ،ﺍﻟﻁﺒﻌﺔﺍﻷﻭﻟﻰ ،ﺍﻟﻘﺎﻫﺭﺓ.
 ﺍﻟﻔﺭﻤﺎﻭﻱ ،ﺤﻤﺩﻱ ،ﻭﺃﺒﻭ ﺴﺭﻴﻊ ،ﺭﻀﺎ ) .(1993ﺍﻟﻀﻐﻭﻁ ﺍﻟﻨﻔﺴﻴﺔ :ﺘﻐﻠﺏ ﻋﻠﻴﻬﺎ ﻭﺍﺒﺩﺃ ﺍﻟﺤﻴﺎﺓ ،ﻋﺎﻟﻡ ﺍﻟﻜﺘﺏ ،ﺍﻟﻁﺒﻌﺔ ﺍﻻﻭﻟﻰ،ﺍﻟﻘﺎﻫﺭﺓ.
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